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ABSTRACT

Through the accreditation program of the Louisiana Board of Educa
tion, administered through the State Department of Education, nineteen
teacher-education institutions were accredited during the seven years,
1956-1964, involved in this study.

Concern for the design, procedures,

and results of this program presented questions to be answered.
The purposes of this dissertation were to appraise the effective
ness of State accreditation of Teacher Education in Louisiana by evaluat
ing:
1.

the standards used in the accreditation process,

2.

the procedures used in the accreditation process, and

3.

modifications in programs and in higher education institutions

resulting from the accreditation process.
Evaluative questionnaires were sent to 50 state directors of
teacher education and certification, 70 evaluating committee members,
and nineteen deans of education.

Evaluating committee members were sent

two different questionnaires, and deans of education were sent three
different ones.

Of these 247 questionnaires, 41 from state directors

were returned, 108 from committee members were returned, and 57 from
deans of education were returned.
per cent) was returned.

A total of 206 questionnaires (83.4

This dissertation was based upon information

from these questionnaires.
It was found that respondents were in general agreement that:
1.- The Louisiana Standards for Accrediting Teacher-Education
Institutions are significant in determining the effectiveness of teacher-

education programs and that they elicit sufficient and proper informa
tion needed by evaluators.

Restudy of some of the standards was

indicated by some of the responses.
2.

The procedures employed at teacher-education institutions

by evaluating committees are of value and should be retained.

Some

of the procedures should be restudied in terms of their effectiveness
in the accreditation process.
It was also found that, of the 829 recommendations for modifi
cations in programs and in higher education institutions,
1.

47 per cent

was fully accomplished,

2 . 27 per cent

was accomplished to a large extent,

3.

was accomplished to some extent, and

4.

17 per cent

9 per cent was accomplished to no extent.

In accordance with the findings, the following conclusions seem
justified:
1.

The Louisiana program of accreditation of teacher-education

institutions has been effective.

Only 9 per cent of the 829 recommenda

tions regarding modifications in programs and in higher education
institutions has not been accomplished to some degree.

Ninety-one per

cent has been accomplished fully, largely, or to some degree.
2.

The standards and procedures employed in the program of

accreditation should be continued.
3.

Improvement of the program should be continually and profes

sionally planned.

Such planning could involve consideration of the

recommendations in this study made by respondents to questionnaires.
xiii

CHAPTER I

THE DEVELOPMENT OF TEACHER EDUCATION ACCREDITATION

When Abraham Flexnor completed his Carnegie Corporation-sponsored
study and reported a half century ago on the status of medical education
in the United States, those concerned with the medical welfare of the
population were startled.

He recommended a radical overhaul, including

the elimination of 70 per cent of the medical schools, revision of the
entire curriculum, and a drastic upgrading of admission standards for
students.

"Many medical schools had no laboratories, the teaching was

terrible, and the courses were weak.

Some . . . schools were nothing

more than diploma mills which accepted any student, regardless of his
previous education or his aptitude for medicine--but with regard for his
financial status--and later turned him out to practice on an unsuspecting
but suffering public."

I.

NATIONAL DEVELOPMENT OF ACCREDITATION

The status of teacher education was perhaps not so deplorable at
the turn of the century as was that of medical education, but until 1927
no attention was given to accreditation of institutions educating teachers
except for the limited attention given by some of the regional accrediting
agencies.

It was at this time that the American Association of Teachers

Colleges (AATC) began to combine accreditation and membership requirements.
■t

Since, at the outset, the membership of the AATC was limited almost entirely
to teachers colleges and normal schools, only the teacher education offered

^G. K. Hodenfield and T. M. Stinnett, The Education of Teachers
(Englewood Cliffs, N. J.: Prentice Hall, Inc., 1961), p. 122.

2

by these institutions was affected by accreditation; teacher-education
programs offered in universities and liberal arts colleges were not
directly influenced.

While a small number of large universities and

a few liberal arts colleges were added to the membership of the AATC,
accreditation of teacher education was still confined largely to singlepurpose institutions until 1948.

2

In 1948 the AATC, the schools of education in many large multi
purpose institutions, and the departments of education in a small number
of liberal arts colleges merged to form the American Association of
Colleges for Teacher Education (AACTE).

Institutions involved in the

merger not already accredited by the AATC were granted automatic
accreditation, at least on a temporary basis.

Accreditation standards

of the AATC were revised, and new forms and procedures were developed
for visiting all institutions that were members of the AACTE, both the
new ones and the old ones.

The visitation program for determining

accreditation status began in 1951 and lasted for three years.

Practi3

cally all of the 284 member institutions of the AACTE were visited.
During the period 1948-1954, the AACTE was both a membership
association and the accrediting agency for teacher education.

The

period marked the beginning of national accreditation of teacher educa
tion in all kinds of colleges and universities.

In addition to teachers

colleges which were accredited as institutions, accreditation by the
AACTE was by schools, divisions, or departments of education.

That is,

3A. E. Joyal, "The National Council for Accreditation of Teacher
Education in 1963," The Journal of Teacher Education, XV (June, 1964),
120.
3 Ibid., pp. 120 -1 2 1 .

3

a school or department of education was accredited, not the institution
as a whole.

The policies and procedures employed by the AACTE emphasized

stimulation and self-evaluation rather than regulation and the application
of standards.

4

In 1946, two years before the formation of the AACTE, the National
Commission on Teacher Education and Professional Standards (NCTEPS) was
created by the National Education Association to give attention to
teacher education, teacher certification, the accreditation of teachereducation programs, and other matters affecting the standards of the
teaching profession.

This group, speaking primarily for public elemen

tary and secondary teachers in service, was ready by 1951 to participate
in an accrediting body for teacher education with broader representation
than that included officially in AACTE accreditation.

"The institutions

through the AACTE, the teachers in the field through NCTEPS, and the
state departments of education through the Council of Chief State School
Officers and the National Association of State Directors of Teacher
Education and Certification (NASDTEC) were then the three comprehensive
organizations demonstrating an interest in the accreditation of teacher
education."

With some stimulation, the National School Boards Associa

tion showed an interest.

By the spring of 1951, these groups joined

forces to create a new accrediting body for teacher education to assume
the responsibilities carried by the AACTE since 1948.
As a consequence of these developments, an ad hoc group of approxi
mately fifteen persons representing these organizations met in April, 1951,

4

Ibid., p . 121.

^Ibid.

4

and agreed to form an accrediting agency for teacher education to be known
as the National Council for the Accreditation of Teacher Education (NCATE)
It was agreed that this agency would, as soon as feasible, assume the
national responsibility for accreditation of teacher education then being
carried by the AACTE, which would remain a research and service organiza
tion concerned with improvement of teacher education.

The organizational

plan and a description of functions were ratified by the constituent
organizations, and the first meeting of the NCATE was held on November 14,
1952.

The organizations then represented on the Council and the number

of representatives of each were as follows:
American Association of Colleges for Teacher Education
Council of Chief State School Officers ..............
National Association of State Directors of Teacher
Education and Certification .......................
National Education Association through NCTEPS
. . . .
National School Boards Association ...................
Total

6

3
3
6

_3
21

"This . . . was the overall structure of the NCATE when on July 1,
1954, it accepted its responsibility for the accreditation of teacher
education.

In this transfer from AACTE to NCATE, the following under

standings were reached:
1.

The NCATE agreed to accept in full accreditation status
all 284 institutions then in good standing with AACTE.

2.

The NCATE agreed to use AACTE standards until it could
develop its own.

3.

The NCATE agreed to place on its enlarged Committee on
Visitation and Appraisal members of the AACTE Committee
on Accrediting whose terms had not expired.

4.

The AACTE agreed to provide consultant help to institu
tions, thus leaving the NCATE to do accrediting only.

5

5.

The AACTE agreed to do the necessary research in teacher
education, thereby relieving the NCATE of this responsi
bility ."6

On July 1, 1954, the NCATE, with a director and a secretary, began
to operate on a small budget.

Fewer than ten institutions were visited

that year, because few were prepared for a visit and because opposition
from various groups developed to such extent that the National Commission
on Accrediting (NCA), "the five-year-old umpire of accrediting bodies,
declined to place the Council on its approved list."^

In several meetings

of individuals and small groups held between November, 1954, and June,
1956, agreement between the NCATE and the NCA was sought.

This agreement

was approved officially by the NCA on October 10, 1956, and included the
following provisions:
1.

The NCATE agreed to change its structure to include a
majority of members from institutions, ten (10 ) of a
total membership of nineteen (19); seven (7) from the
AACTE; and three (3) from an ad hoc committee desig
nated by the NCA.

2.

The NCATE agreed to work with the six regional accred
iting associations in harmony with their general
procedures.

3.

The NCA agreed to recognize the NCATE as the national
accrediting body for teacher education.

4.

It was agreed that a joint review of the structure,
finance, and operations would be conducted in 1960.

The structure of the NCATE established in 1956 to be effective on
June 1, 1957, was continued.

The constituent organizations and the number

of persons representing each were as follows:

6 Ibid., p. 1 2 2 .

^Ibid.

6

American Association of Colleges for Teacher Education
Ad hoc Committee designated by the National Commission
on Accrediting ................................. .. .
Council of Chief State School Officers ..............
National Association of State Directors of Teacher
Education and Certification .......................
National Education Association .......................
National School Boards Association ..................
Total
Thomas

7
3
1
1
6

_1
19

says that the four almost universal purposes of national

professional accrediting agencies are:

identification of acceptable

programs or institutions, improvements of the educational processes
involved, increased professional stature, and national recognition.
He further states, "National accreditation for teacher education grew
out of the desire of teachers colleges more than thirty years ago for
some accreditation beyond state lines at a time when the regional
associations would not accredit teachers colleges . . . .

NCATE's

officially adopted statement of purposes reads:
The purpose of this Council shall be the improvement of
teacher education in the United States through:
1.

The formulation of policies, standards, and procedures
for the accreditation of institutional programs of
teacher education.

2.

The accreditation of programs of teacher education and
the annual publication of a list of institutions whose
programs of teacher education are accredited by the
Council.

3.

The encouragement of constituent organizations and
other groups in the performance of their respective
roles in the improvement of teacher education.

O

M. Bruce Thomas, "The Purposes and Policies of the National Council
for Accreditation of Teacher Education," Report on the NCATE Conference of
One Hundred, The American Association of Colleges for Teacher Education
(Washington: National Education Association, 1964), p. 11.

7

II.

CURRENT ACCREDITATION PRACTICES IN THE STATES

Most state agencies in the United States concerned with public
education employ some system of state accreditation of teachereducation institutions or approval of teacher-education curricula.
State directors of teacher education, working in concert through the
NASDTEC, are seeking to improve their programs of accreditation.

A

committee of the NASDTEC has been studying, with representatives of the
United States Office of Education, revision of U. S. Office of Education
Circular No. 351, Proposed Minimum Standards for State Approval of
Q

Teacher Preparing Institutions.

It is the desire of the NASDTEC that

the proposed standards will become the basic minimums prescribed in all
states for accreditation of teacher-education programs.
State directors of teacher education and certification in all the
states were questioned (Appendix A) regarding their programs of state
accreditation of teacher-education institutions.
responded.

Forty-one state directors

Their replies are listed following the questions.

Question: Does the State Department of Education evaluate and
accredit teacher-education institutions in your state?
Response: Yes - 30; No - 11
Question: If the responsibility for this accreditation does not
rest with the State Department of Education, please name the
organization or agency that is assigned the responsibility.
Response: Eleven state directors named the NCATE, regional
accrediting association, state board of education, state univer
sity, council on teacher education, and state regents of higher
education.
Question: Are the standards for accreditation of teachereducation institutions in your state in written form?
Response: Yes - 27; No - 12; Developing written standards - 2

9

United States Department of Health, Education, and Welfare, Office
of Education, Proposed Minimum Standards for State Approval of Teacher
Education, Circular 351 (Washington: Government Printing Office, 1952),
et passim.

Question: Are evaluations for state accreditation accomplished
after the institution has completed a self-study in terms of
written standards published by the State Department of Education
(or other agency charged with the responsibility of accreditation
of teacher-education institutions)?
Response: Yes - 24; No - 15; Planning for self-studies - 2
Question: Are committees of evaluators, who go to college campuses
for first-hand investigations of the quality of teacher-education
institutions, used in your accreditation program?
Response: Yes - 29; No - 11; Considering this - 1
Question: If evaluating committees do not make first-hand evalua
tions on the campuses, please state how accreditation status is
determined.
Response: • Hit and miss - 1; Regional accreditation and submission
of programs to director of teacher education - 1; Seeking approval
of standards similar to those used by NCATE - 1; Written reports to
state teacher certification board - 1; National accreditation - 1
Question: If you as director or supervisor of the teacher-education
program had the authority as an individual to change the system in
your state for evaluating and accrediting teacher-education institu
tions, what changes would you seek?
Response: Use a committee made up of all teacher-education institu
tions in the state in cooperation with state department of public
instruction - 1; Use more "outside" (the state department of educa
tion) experts - 1; State accreditation should be carried out in
cooperation with regional and NCATE accreditation - 1; Require
compliance with Bulletin 351
regarding minimum qualifications - 2;
Develop "our own instrument," probably based on Bulletin 351 - 1;
Add state committee to review evaluations of visiting committees, as
NCATE does - 1; Attempt to gain approval for standards similar to
those of NCATE - 1; Expand standards to include guidelines for all
curricular offerings - 1; Additional staff to administer present
program - 1; Make state superintendent of education a member of the
board of higher education - 1; Require regional accreditation first
Involve TEPS more - 1; Provision by the state of expense money for
committees and a standing committee to approve changes during fiveyear intervals between evaluations - 1; Develop more functional and
discriminating curricula - 2.

III.

DEVELOPMENT OF ACCREDITATION IN LOUISIANA

Long before the time of the creation of the AACTE in 1948, there had
been concern in Louisiana for improved quality in programs of teacher educa
tion.

In 1943 the State Department of Education inaugurated a program of

10 Ibid.

9

approval of teacher-education curricula.

This program required that the

education official at each institution engaged in teacher education submit
to the State Director of Teacher Education and Certification a detailed
description of all curricula designed to prepare teachers for elementary
and secondary school teaching positions.

Each curriculum was required to

meet State minimum requirements for certification at a particular level
or in a particular teaching field.

While the Supervisor often made

recommendations for improvement of curricula and such recommendations
were usually adopted at institutions, he was not legally authorized to
require anything in the curricula beyond State minimum certification
requirements.
On October 8 , 1956, the Louisiana Board of Education, upon recom
mendation of the Louisiana Advisory Committee on Teacher Education and
Certification, adopted the Louisiana Standards for Accrediting TeacherEducation Institutions^

(Appendix B).

This action by the Board marked

the first attempt in Louisiana to evaluate and accredit institutions
engaged in the education of teachers.

From the beginning, the state

accreditation process was concerned with institutional accreditation,
not accreditation alone of departments, divisions, schools, or colleges
of education.

While such units within institutions are the primary focus

of the accreditation process, certain aspects of the total institution
are also considered.
By October, 1959, all teacher-education institutions in Louisiana
had undergone initial evaluations for State Board of Education accredita
tion.

One institution failed to achieve accreditation, and the others

^ Louisiana Standards for Accrediting Teacher-Education Institutions,
Bulletin 996.
(Baton Rouge: State Department of Education, 1963.)

10

achieved either provisional or full (five years) accreditation.
the institutions have now been evaluated two or more times.

All of

Teacher

education, teacher certification, and institutional accreditation have
become a unitized process designed to improve the educational and
professional experiences of both pre-service and in-service teachers.
It has been previously noted that most state education agencies
in the United States employ a system of state accreditation of teachereducation institutions or of teacher-education curricula.

The plans and

programs for accreditation are varied, but their existence indicates
desire on the part of state education officials to analyze and improve
institutions and programs for teacher education.
A regular program of evaluation is now in operation in Louisiana
in accordance with the requirements of Bulletin 996, Louisiana Standards
for Accrediting Teacher-Education Institutions (Appendix B).

Evaluating

committees must make an on-campus evaluation at each teacher-education
institution at least every five years.

Reports of findings of these

evaluating committees are submitted by the State Director of Teacher
Education and Certification through the State Superintendent of Public
Education to the State Board of Education, recommending accreditation of
institutions or withholding of accreditation.

If a higher education

institution fails to achieve accreditation or loses accreditation, state
teaching certificates may not be issued to graduates.

IV.

ORGANIZATION OF THE REMAINDER OF THE STUDY

The purpose of Chapter II was to evaluate the standards used in
State accreditation of teacher education in Louisiana.

Chapter III
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embodies an evaluation of the procedures used in State accreditation of
teacher education.

The purpose of Chapter IV was to evaluate modifi

cations in programs and in higher education institutions resulting from
State accreditation of teacher education in Louisiana.
concerned with interpretation of the findings.

Chapter V was

CHAPTER II

AN APPRAISAL OF LOUISIANA STANDARDS FOR ACCREDITING
TEACHER-EDUCATION INSTITUTIONS

Bulletin 996, Louisiana Standards for Accrediting Teacher-Education
Institutions (Appendix B ) , is composed of six sections, each with "standards"
as subdivisions.

The standards state desirable conditions in terms of the

particular concern of the six sections.

After each standard, a blank space

is provided, where self-evaluators at teacher-education institutions rate
the institutions during self-studies in relationship to each standard.

The

rating is in terms of the scoring arrangement shown below:
5
4
3
2
1
0

-

Outstanding
Above average
Average
Poor
Unsatisfactory
Does not apply.

Evaluating committees then are invited to the campuses to study the selfratings of institutions and to determine whether the ratings are justified
and whether the institutions can be recommended to the State Board of
Education for accreditation.
Following the standards in each section, space is provided for
institutional officials to list strong points, list needed improvements,
and make recommendations for change of programs, procedures, or facilities
at the particular institution.
Recipients of the questionnaire were provided with copies of
Louisiana Standards for Accrediting Teacher-Education Institutions
(Appendix B ) .

Fifty-six participants responded to the questionnaire,

including deans of education, other teacher-education officials, and
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other participants on evaluating committees.
naires were used in the study.

Forty-nine of the question

All recipients of the questionnaire had

previously served on evaluating committees.
The questionnaire mailed to participants
Appendix C.

in this

study is

shownas

Each standard of each section in Louisiana Standards for

Accrediting Teacher-Education Institutions is listed in the questionnaire,
with the numbers "1," "2," "3," "4," and "5" shown to the right of the
standards opposite the words "significant" and "information."

Participants

were instructed to react to each standard after the terms "significant" and
"information" in terms of one of the numbers from 1 to 5.

Number 1 repre

sents lowest opinion of the standard, and number 5 represents highest
opinion of the standard, with numbers 2, 3, and 4 indicating opinions
between the lowest and highest.
The terms "significant” and "information" in the questionnaire are
abbreviations or code words.

"Significant" was explained to participants

to mean "Is this standard significant in determining the effectiveness of
the teacher-education program?".

"Information" was explained to partici

pants to mean "As stated, does this standard elicit sufficient and proper
information needed by evaluators?".
It should be noted in most of the tables and remarks regarding
tabulations that different totals of responses are recorded after the
two code words for the various standards.

This

resulted from the fact that respondents did not
code words nor to all the standards.

seeming

inconsistency

always react to all the
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I.

SECTION ONE, "PURPOSES AND OBJECTIVES"

Section One of Louisiana Standards for Accrediting TeacherEducation Institutions (Appendix B) is intended to accomplish an evalua
tion of purposes and objectives at teacher-education institutions.

It

is comprised of a statement concerning purposes and objectives and three
standards relating to them.

A part of the statement points out that "in

the final analysis the evaluation of the teacher-education program is
concerned with the degree of consistency between actual practice and
stated objectives."
Table I reveals the number of respondents to each of the code terms
"Significant” and "Sufficient Information" for each standard in Section
One and the responses to an overall evaluation of Section One.

The code

term "Information" was changed in this study to "Sufficient Information"
for the purpose of clarity.

TABLE I
NUMBER OF RESPONSES BY ALL RESPONDENTS TO SECTION ONE,
"PURPOSES AND OBJECTIVES"

Standards and Code Words

Responses in Terms of
Score System
1
2
4
3
5

Standard I, Significant
Sufficient Information

3

Standard II, Significant
Sufficient Information

1
2

Standard III, Significant
Sufficient Information
Overall Evaluation of Section One

3
5

8

6
6

30
27

2

3

3

5

6

7

40
29

0
2

1
6

6
8

6
6

36
26

0

1

11

11

22

1

9
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It can be noted that for each standard in Section One the largest
number of respondents held a high regard for the standards, indicating
that they are significant in determining the effectiveness of the teachereducation program and that the standards elicit sufficient and proper
information needed by evaluators.
After each standard in the Section, a blank position is provided
after the term, "Suggestions regarding this Standard."

Following a

summary of the tabular information for each standard, there is shown a
summary of the suggestions by respondents regarding the standard.

Standards--Section One

Standard I:

The current catalog of the institution contains a

statement of the general purposes for which the institution was established.
The following is a summary of the tabular information regarding Standard I:
Significant
Sufficient Information

1
3

3
5

9
8

6
6

30
27

In the "Significant" category, 74 per cent of the respondents rated
the Standard 4 or above, 18 per cent rated it 3, and 8 per cent rated it
2 or less.

In the "Sufficient Information" category, 68 per cent of the

respondents rated the Standard 4 or above, 16 per cent rated it 3, and
16 per cent rated it 2 or less.
Suggestions for Standard I ranged from a suggestion that the
Standard be omitted because written purposes are often meaningless to
one that the Standard should be retained.
the highest possible rating of 5.

The latter respondent gave

The primary concern of respondents

to this particular Standard was that the purposes should be meaningful,
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current, and investigated in detail by questioning of specific indi
viduals on the campus.

One person suggested that the response of the

institution to the Standard be carefully appraised to determine whether,
within the stated purposes, teacher education can rank with other
functions of the institution in terms of an equal or greater emphasis.

Standard II:

The current catalog contains a statement of the

objectives of the teacher-education program.

A summary of tabular

information follows:
Significant
Sufficient Information

1
2

2
5

3
6

3
7

40
29

In the "Significant" category, 88 per cent of the respondents
rated the Standard 4 or above, 6 per cent rated it 3, and 6 per cent
rated it 2 or less.

In the "Sufficient Information" category, 74 per

cent of the respondents rated the Standard 4 or above, 12 per cent
rated it 3, and 14 per cent rated it 2 or less.
Suggestions for Standard II were more varied than those for
Standard I.

Three respondents questioned whether the institution

should be required to show objectives of the teacher-education program
in the general catalog, and one suggested they be mimeographed and
given to students and faculty in education.

Three persons suggested

that the teacher-education faculty should be questioned about actual
practices as related to stated objectives for teacher education.

Two

recommended that the Standard be rewritten to demand that the insti
tution be required to state the specific ways in which each objective
would be met.

One respondent suggested that objectives should find
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authority in the charter of the institution or in action of the governing
board, and they should show real thought, not merely platitudes and
generalizations.

Another suggested that the Standard is of little value

because a statement of objectives is often "just words."

One suggested

that printed sources other than the college catalog should be investigated
for indications of objectives of the teacher-education program.

Still

another suggested that catalog statements regarding objectives become
stereotyped and, therefore, a better source of information than catalog
listing is needed regarding objectives.

Finally, one respondent stated

that, from the very start, a statement of teacher-education objectives
makes students conscious of their obligation to serve creditably in the
work they plan to pursue.

Standard III:

Provision has been made for the periodic reevalua

tion and revision of these objectives.

Tabular information regarding

Standard III follows:
Significant
Sufficient Information

0
2

1
6

6
8

6
6

36
26

In the "Significant" category, 86 per cent of the respondents rated
the Standard 4 or above, 12 per cent rated it 3, and 2 per cent rated it
2 or less.

In the "Sufficient Information" category, 66 per cent of the

respondents rated the Standard 4 or above, 17 per cent rated it 3, and
17 per cent rated it 2 or less.
Suggestions regarding Standard III were comparatively vague.
Respondents expressed concern for the manner in which reevaluation and
revision of objectives takes place.

One noted that a democratic system
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should be employed.

It was suggested that reevaluation should take place

before the printing of each new catalog.

One respondent stated that the

reevaluation and revision of objectives is helpful because the needs of
students change.

One suggested that the standards should provide space

for showing recent revisions in the objectives.

Another said that the

use the institution and the self-evaluating group make of the Standard
is the important thing:
be ignored.

any standard can be emphasized and any other can

A final respondent, ignoring the kind of information sought

in the particular questionnaire section, suggested that the length of time
between institution evaluations should be increased.

Overall Evaluation--Section One
In the overall evaluation of the Section, a larger number of
respondents recorded their reactions under 3 and 4 than was indicated
by reactions to the individual standards; nevertheless, twenty-two of
the forty-five respondents, 49 per cent, indicated an overall reaction
of ’’Outstanding," rating of 5, for the Section.

Suggestions for Additional Standards or Areas in Which Additional Standards
Should Be Developed--Section One
The part of the questionnaire following the overall evaluation of
the particular section is entitled "Suggestions for Additional Standards
or Areas in Which Additional Standards Should Be Developed."
dents suggested an additional standard.
1.

Ten respon

The suggestions follow:

A standard which would indicate in some way the extent
to which the purposes and objectives as stated are
being fulfilled (suggested by six respondents).
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2.

A standard to stimulate people on the campus to express
themselves in conferences with evaluating committee
members.

3.

A standard to require that course syllabi list purposes
and objectives.

4.

A standard to require in the college catalog a statement
of philosophy of the institution.

5.

A standard to require that teacher education be a bona
fide, not an auxiliary, function of the institution.

In addition to those respondents who made suggestions regarding
specific additional standards, some made other kinds of suggestions
regarding the standards in Section One.

Three persons suggested that

provision be made in the accreditation process to insure that the
standards be continuously reviewed and discussed by all persons concerned.
Two people suggested that, as purposes and objectives of the institution
and of the teacher-education program are considered, materials other than
the catalog should be involved, such as handbooks, statements of policies,
and minutes of committee meetings.

Another suggested that the stated

purposes and objectives themselves should be evaluated by evaluating com
mittees.

One recommended that the requirement of a statement of objectives

in Standard II could probably be more effectively incorporated into
Standard I, which requires a statement of the general purposes of the
institution.

II.

SECTION TWO, "ORGANIZATION AND ADMINISTRATION"

Table II reveals the number of respondents to each of the code
terms "Significant" and "Sufficient Information" for each standard in
Section Two and the responses to an overall evaluation of the Section.

TABLE II
NUMBER OF RESPONSES BY ALL RESPONDENTS TO SECTION TWO,
"ORGANIZATION AND ADMINISTRATION"

Standards» and Code Words

Responses in Terms of
Score System
I
2
4
5
3

Standard I, Significant
Sufficient Information

0
3

2
4

1
7

10
9

36
26

Standard II, Significant
Sufficient Information

0
3

0
2

0
9

5
10

44
25

Standard III, Significant
Sufficient Information

0
1

0
2

1
6

1
4

47
36

Standard IV, Significant
Sufficient Information

0
3

1
1

2
13

2
6

44
26

Standard V, Significant
Sufficient Information

0
4

0
3

3
10

5
5

41
27

Standard VI, Significant
Sufficient Information

0
2

1
2

1
8

2
4

45
33

Standard VII, Significant
Sufficient Information

1
2

0
2

0
6

3
5

45
34

Standard VIII, Significant
Sufficient Information

0
0

0
1

1
3

2
4

46
41

Standard IX, Significant
Sufficient Information

0
0

0
3

0
2

4
7

45
37

Standard X, Significant
Sufficient Information

1
0

2
4

3
14

4
6

39
25

Standard XI, Significant
Sufficient Information

1
1

1
4

4
4

11
10

32
26

Standard XII, Significant
Sufficient Information

1
2

3
3

4
6

10
12

30
24

Standard XIII, Significant
Sufficient Information

1
2

2
4

6
10

7
9

33
24
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TABLE II (continued)

Standards and Code Words

Responses in Terms of
Score System
1
3
2
4
5

Standard XIV, Significant
Sufficient Information

0
0

2
5

3
6

8
9

36
28

Standard XV, Significant
Sufficient Information

0
0

0
2

1
14

1
3

47
30

Overall Evaluation of Section Two

0

0

2

23

20

22

The largest number of respondents for each standard, as is shown
in Table II, held a high opinion of the standards, indicating that they
are significant in determining the effectiveness of the teacher-education
program and that they elicit sufficient and proper information needed by
evaluators.
The largest numbers of respondents--fourteen--who reacted to any
standard at an opinion level below 5 were in reaction to Standard X,
"Sufficient Information," and Standard XV, "Sufficient Information."
Standard X states:

"Where off-campus laboratory schools are used, there

is a well-defined agreement concerning the student teaching program
between the institution and the school systems to which the laboratory
schools belong."

Standard XV states:

"The budget of the institution

makes adequate provision for the operation of the teacher-education
program.

A fair distribution of the relative amounts expended for

instruction, administration, maintenance, equipment and supplies,
library, student activities, capital outlay and debt services is
provided in the budget."

It should be noted, however, that for Stan

dards X and XV reactions to their significance in determining the
effectiveness of the teacher-education program reveal that the Stan
dards are highly considered, thirty-nine of forty-nine respondents and
forty-seven of forty-nine, respectively, assigned a rating of 5.

These

reactions indicate that the wording of the standards should be reexamined
so as to elicit better the specific information needed by evaluators.

Standards--Section Two

Standard I:

The institution has a logical and effective program

appropriate to its purpose, size, and instructional program.

A summary

of tabular information regarding Standard I follows:
Significant
Sufficient Information

0
3

2
4

1
7

10
9

36
26

In the "Significant" category, 94 per cent of the respondents rated
the Standard 4 or above, 2 per cent rated it 3, and 4 per cent rated it
2 or less.

In the "Sufficient Information" category, 72 per cent of the

respondents rated the Standard 4 or above, 14 per cent rated it 3, and
14 per cent rated it 2 or less.
The primary objections to this Standard relate to its vagueness.
Two respondents suggested that "logical" and "effective" cannot really
be defined in the context of the Standard and, therefore, both evaluating
committees and institutions have difficulty in responding in ways that
will be helpful to them.

One person suggested that the Standard is

ambiguous and subjective, and another said that different organizational
plans may be equally effective or ineffective.

Another suggested that a

brief description of the basic organization could save time in discovering
pertinent information.

A final suggestion was to the effect that evidence

is needed by evaluators that the organization works in practice if it is
reported in print to be good.

Standard II:

The institution has an administrative organization

which gives recognition to the relative importance of teacher education.
The following is a summary of the tabular information regarding Standard II
Significant
Sufficient Information

0
3

0
2

0
9

5
10

44
25

In the "Significant" category, 100 per cent of the respondents
rated the Standard 4 or above.

In the "Sufficient Information" category,
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72 per cent of the respondents rated the Standard 4 or above, 18 per cent
rated it 3, and 10 per cent rated it 2 or less.
In the "Suggestions" position on the questionnaire, eleven respon
dents reacted.

Five of these expressed concern for ways the rating

reported could be supported, suggesting the need for more specificity,
evidence, and documentation.

Three persons questioned the wording of the

Standard, implying that more precision is needed. One recommended

that

the administrative organization should be spelledout specifically

and

that the catalog should reflect what actually exists.

It was noted also

that different organizational plans may be equally effective or ineffective.
One person said an organizational chart should be required by the evaluating
committee.

Standard III:

Some organizational unit (college or department) of

the institution is responsible for the administration and improvement of
the teacher-education program.

Tabular information is shown below:

Significant
Sufficient Information

0
1

0
2

1
6

1
4

47
36

In the "Significant" category, 98 per cent of the respondents rated
the Standard 4 or above, and 2 per cent rated it 3.

In the "Sufficient

Information" category, 82 per cent of the respondents rated the Standard 4
or above, 12 per cent rated it 3, and 6 per cent rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.
wording of the Standard.

Three suggested more specificity in the
One reaction was to the effect that other terms

should be added within the parentheses, such as "school," "division," and
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"center."

One person said that it should be required that the teacher-

education units have the same integrity and autonomy enjoyed by every
major college or division of the institution, and another suggested that
specific suggestions are needed within the Standard regarding a distin
guishing between theory and practice, between cooperation and twoheadedness.

Another respondent felt that this Standard is one of the

strong points of Section Two, while another felt that the education
department head might answer to the dean of liberal arts who, in turn,
would speak for education.

Standard IV:

The college or department of education has equal

status with other colleges or departments.

The following is a summary

of the tabular information regarding Standard IV:
Significant
Sufficient Information

0
3

1
1

2
13

2
6

44
26

In the "Significant" category, 94 per cent of the respondents
rated the Standard 4 or above, 4 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 65 per

cent of the respondents rated the Standard 4 or above, 27 per cent rated
it 3, and 8 per cent rated it 2 or less.
Eight persons indicated strong approval of this Standard, but
four of the eight expressed concern that the Standard is not worded so
as to show how equal or unequal status is determined.

Three suggested

that a means of determining "equal" be written into the Standard, noting
that to some it involves faculty rank; to others, budget; and to others,
other things.

One said simply that the Standard is vague and indefinite.
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Standard V:

The college or department of education has satisfactory

relations with other colleges or departments of the institution that
participate in the education of prospective teachers.

A summary of tabular

information follows:
Significant
Sufficient Information

0
4

0
3

3
10

5
5

41
27

In the "Significant" category, 94 per cent of the respondents rated
the Standard 4 or above, and 6 per cent rated it 3.

In the "Sufficient

Information" category, 65 per cent of the respondents rated the Standard
4 or above, 21 per cent rated it 3, and 14 per cent rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed the
following opinions.

A general dissatisfaction with the term "satisfactory"

was expressed because it is too general a term.

Six persons cited the

need for details to corroborate a report of satisfactory relations.

One

advised that satisfactory means "cooperative" and "advisory" and "friendly,"
but not "administrative."

Standard VI:

Adequate professional laboratory experiences for all

students of teacher education are provided under direct supervision of
the faculty of the teacher-education institution.

Tabular information

regarding Standard VI follows:
Significant
Sufficient Information

0
2

1
2

1
8

2
4

45
33

In the "Significant" category, 96 per cent of the respondents rated
the Standard 4 or above, 2 per cent rated it 3, and 2 per cent rated it 2
or less.

In the "Sufficient Information" category, 76 per cent of the
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respondents rated the Standard 4 or above, 16 per cent rated it 3, and
8 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.
Six stated that "adequate" is not defined in the Standard, and one of
the six suggested that adequacy should be defined in quantitative terms.
One suggested that all colleges should use teacher-education faculty
exclusively for supervision.

Another said that laboratory experiences

should be provided in every course in education and also in outside
arrangements with checking, planning, and evaluating accomplished by
the college faculty.

One said that overemphasis is placed here on

laboratory experiences because in most institutions the minimum require**
ments (for certification, it is presumed) are far exceeded.

Standard VII:

All staff members (on-campus and off-campus) engaged

in teacher education are properly qualified.
properly certified.

All supervising teachers are

A summary of tabular information regarding Standard VII

follows:
Significant
Sufficient Information

1
2

0
2

0
6

3
5

45
34

In the "Significant" category, 98 per cent of the respondents rated
the Standard 4 or above, and 2 per cent rated it 2 or less.

In the

"Sufficient Information" category, 80 per cent of the respondents rated
the Standard 4 or above, 12 per cent rated it 3, and 8 per cent rated it
2 or less.
Respondents were in general agreement that the term, "properly
qualified," is vague.

Four persons reported that certification require

ments for supervising teachers might be too high as NCATE does not specify
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such requirements and some non-certified teachers have been used for
supervising student teachers because their qualifications were better
than the available certified teachers.
not synonomous with "qualified."

One stated that "certified" is

Another suggested that "properly

qualified" should be shown in the Standard to mean qualified in teaching
areas and for supervision of student teaching.

Another suggested that

a record should be available in the office of the director of student
teaching, giving information about supervising teachers.

Standard VIII;

The laboratory school (on-campus or off-campus)

is a school approved by the State Department of Education.

Tabular

information is shown below:
Significant
Sufficient Information

0
0

0
1

1
3

2
4

46
41

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 92 per cent of the respondents rated
the Standard 4 or above, 6 per cent rated it 3, and 2 per cent rated it
2 or less.
Suggestions regarding the Standard, made by some of the respondents,
follow.

One person said that a more definite standard is needed because

laboratory schools change in scope and functions.

One suggested that such

a simple statement of the Standard might obscure the quality of instruction
and leadership found in schools.

Another expressed the opinion that the

Standard should demand information about what other agencies have approved
the school.

One suggested that the Standard not only be approved but that

it be approved with special provisions for teacher education.

Another
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recommended that the following statement be added after the Standard:
"The laboratory school (on-campus or off-campus) has heterogeneity in
its student body."

Still another said that "approval" should be more

significant than it presently is, particularly at the elementary level.

Standard IX:

The program of student teaching is organized and

guided by a properly qualified director of teacher training.

The

following is a summary of the tabular information regarding Standard IX:
Significant
Sufficient Information

0
0

0
3

0
2

4
7

45
37

In the "Significant" category, 100 per cent of the respondents
rated the Standard 4 or above.

In the "Sufficient Information" category,

90 per cent of the respondents rated the Standard 4 or above, 4 per cent
rated it 3, and 6 per cent rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Seven respondents expressed concern about the

definition of "properly qualified."

Two persons indicated that the

director's position is extremely important in the teacher-education
program, and one of these suggested that an extensive study of the
duties of directors should be made.

One stated that the qualifications

of the director should be available to the evaluating committee.

One

said that absolute centralization of responsibility should be achieved
at institutions with adequate, qualified, paid, and responsible help.
A final suggestion was to the effect that the Standard should be quanti
tative with the percentage of time spent in teaching and in supervision
involved.
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Standard X:

Where off-campus laboratory schools are used, there

is a well-defined agreement concerning the student teaching program
between the institution and the school systems to which the laboratory
schools belong,

A summary of tabular

informationfollows:

Significant
Sufficient Information

1
0

2
4

3
14

4
6

39
25

In the "Significant" category, 88 per cent of the respondents
rated the Standard 4 or above, 6 per cent rated it 3, and 6 per cent
rated it 2 or less.

In the "Sufficient Information" category, 63 per

cent of the respondents rated the Standard

4 or above, 29 per cent rated

it 3, and 8 per cent rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Seven stated that the agreement should be

written, indicating that evaluators should be given a copy of the agree
ment.

One of the seven added that the agreement should be set forth in

comprehensive detail.

Three respondents cited a need for State involvement-

one suggesting that State help with finances would result in more satis
factory agreements, and another suggesting

some degree ofState-wide

uniformity regarding agreement.

felt that approval of policies

The third

on a State-wide basis would be desirable.

Two persons suggested that

"well-defined" does not constitute a clear term.

One stated that adequate

provision for freedom of the teacher-education institution should be
involved in the agreement.

One person stated that the best information

regarding this Standard can be obtained in conferences, and another said
that, while written formal agreements are desirable, some of the best
rapport between colleges and school systems stems from verbal agreements.
Another person stated that agreements can be too rigid and last too long;
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provision should be made, he stated, for revision.

Still another pointed

out that State Board of Education policy defines "the program" satisfac
torily .

Standard XI:

The governing authority of the institution has

established and published administrative policies for the operation of
the institution.

Tabular information regarding Standard XI follows:

Significant
Sufficient Information

1
1

1
4

4
4

11
10

32
26

In the "Significant" category, 88 per cent of the respondents
rated the Standard 4 or above, 8 per cent rated it 3, and 4 per cent
rated it 2 or less.

In the "Sufficient Information" category, 80 per

cent of the respondents rated the Standard 4 or above, 9 per cent rated
it 3, and 11 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.
Two recommended that copies of the policies be presented by the insti
tution to the evaluating committee.

One stated that the policies should

originate with and be approved by the college of education and the campus
laboratory school.

Another suggested that the Standard be revised so

that the attitude of the governing authority toward teacher education
could be evaluated.

One suggested that this Standard might not fall

within the responsibility of a teacher-education evaluating committee.
Another said the statement is vague and that the "unwritten law" is at
times more desirable and more flexible than the "written law."

The same

respondent said that written policies are often subject to many misinter
pretations .
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Standard XII;

Within the framework of administrative policy, the

president of the institution makes provision for the performance of all
administrative functions by assigning responsibilities to competent personne1.

A summary of tabular information regarding Standard XII follows:
Significant
Sufficient Information

1
2

3
3

4
6

10
12

30
24

In the "Significant" category, 84 per cent of the respondents
rated the Standard 4 or above, 8 per cent rated it 3, and 8 per cent
rated it 2 or less.

In the "Sufficient Information" category, 77 per

cent of the respondents rated the Standard 4 or above, 12 per cent rated
it 3, and 11 per cent rated it 2 or less.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

Three persons felt that the term "competent" is vague

and that a better, more descriptive term should be used.

One said that

an institution's evaluation of personnel in terms of competence might
not be objective.
be omitted.

Another said that the Standard is trite and should

One questioned whether evaluation regarding this Standard

is within the scope of the responsibility of an evaluating committee.
Still another respondent suggested that the word "professional" be
inserted before the word "personnel."

Standard XIII.

The institution has a competent financial officer

and staff responsible for business management.

Tabular information is

shown below:
Significant
Sufficient Information

1
2

2
4

6
10

7
9

33
24

In the "Significant" category, 82 per cent of the respondents
rated the Standard 4 or above, 12 per cent rated it 3, and 6 per cent
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rated it 2 or less.

In the "Sufficient Information" category, 67 per cent

of the respondents rated the Standard 4 or above, 21 per cent rated it 3,
and 12 per cent rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Two questioned the use of the term "competent"

because, they said, it is vague.
analyze as to all personnel."

One said, "This may be difficult to

Another said the Standard applies more to

regional accreditation than to teacher-education evaluation.

One said

this Standard seems to be out of place in its present location, that it
should probably follow Standard I.

Another asked whether "some of these

items" could not be verified by other agencies or reports and given to
evaluating committees as verified information.

Standard XIV:

The institution operates on a budget which is

prepared in conformity with sound business principles.

The following

is a summary of the tabular information regarding Standard XIV:
Significant
Sufficient Information

0
0

2
5

3
6

8
9

36
28

In the "Significant" category, 90 per cent of the respondents
rated the Standard 4 or above, 6 per cent rated it 3, and 4 per cent
rated it 2 or less.

In the "Sufficient Information" category, 77 per

cent of the respondents rated the Standard 4 or above, 13 per cent rated
it 3, and 10 per cent rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

One said that teacher education should be

definitely provided for in such a budget.

One questioned whether the

information could actually be determined.

Another suggested that this
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Standard should be found under Section Three, "College Faculty and Other
Instructional Personnel."

One said this Standard should be evaluated by

an expert in college business matters.

Still another suggested again that

this is a regional matter and that education should be concerned only if
discrimination is apparent.

One said the Standard is too general, and

another suggested again that this should probably be verified in some way
and presented to the evaluating committee as verified information.

Standard XV:

The budget of the institution makes adequate pro

vision for the operation of the teacher-education program.

A fair

distribution of the relative amounts expended for instruction, adminis
tration, maintenance, equipment and supplies, library, student activities,
capital outlay and debt services is provided in the budget.

A summary of

tabular information follows:
Significant
Sufficient Information

0
0

0
2

1
14

1
3

47
30

In the "Significant" category, 98 per cent of the respondents rated
the Standard 4 or above, and 2 per cent rated it 3.

In the "Sufficient

Information" category, 67 per cent of the respondents rated the Standard
4 or above, 29 per cent rated it 3, and 4 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.

Six

pointed out that "adequate provision" and "fair distribution" are rather
vague and are difficult to use in evaluating.

One said that too few

institutions realize the need of this provision for the department of
education as well as for other departments, and another said that there
could be fair distribution that was inadequate.

One said that grants,

scholarships, released time for research, travel, et cetera, should be
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included in consideration of the Standard.

Still another said that this

Standard should be broken down into sections so that a clear picture of
the status of teacher education in the fiscal operation could be more
easily obtained.

Overall Evaluation--Section Two
In the overall evaluation of the Section, two persons, 4 per cent,
gave an evaluation of 3; twenty-three, 51 per cent, gave an evaluation of
4; and twenty, 45 per cent, gave an evaluation of 5.

Suggestions for Additional Standards or Areas in which Additional Standards
Should Be Developed--Section Two
Suggestions regarding additional standards for Section Two are
listed below:
1.

Means for making more objective decisions about the
extent to which standards in this Section are being
met in any particular institution should be available
to the evaluating committee.

2.

A standard is needed to show what other duties the
chief administrative officer of education performs.

3.

There should be a standard concerning the stability
of course offerings within a given sequence.

4.

A standard is needed to determine whether all pro
fessional education courses are taught by education
faculty.

5.

It would be fortunate, but perhaps impossible, if
standards could be developed that would be analogous
to learning objectives stated in terms of observable
student behavior.

6.

Somewhere there should be prohibition or regulation
of graduate students' teaching freshmen and sopho
mores, particularly without adequate supervision.

7. Internal organization of the education department
should be considered. A standard is needed to
determine internal leadership, organization, ethics,
et cetera.
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8.

Other standards in the area of performance should be
listed.

In addition to the above recommendations for additional standards,
one person suggested that the original evaluation given by the institution
should be taken as a point of departure, not as the final evaluation of
the visiting committee.

Ill. SECTION THREE
"COLLEGE FACULTY AND OTHER INSTRUCTIONAL PERSONNEL"

Table III records the responses to each of the code terms "Signifi
cant" and "Sufficient Information" for each standard in Section III and
the responses to an overall evaluation of the Section.
It can be noted that the largest number of respondents held a very
high opinion of the standards, which indicates that they are significant
in determining the effectiveness of the teacher-education program and
that they elicit sufficient and proper information needed by evaluators.
The largest number of respondents--thirteen--indicating less than
an opinion level of 5 are found in the Table after Standard VI,
opinion level of 3.

This Standard states:

with an

"All members of thefaculty

attend annually one or more state, regional, or national professional
conferences."

The second largest number of respondents--ten--indicating

less than an opinion level of 5 are found in the Table after Standard V,
with an opinion level of 3.

This Standard states:

"All members of the

faculty are members of one or more professional organizations in the field
of their special interest or responsibility, and of state, regional, or
national education associations."
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TABLE III
NUMBER OF RESPONSES BY ALL RESPONDENTS TO SECTION THREE,
"COLLEGE FACULTY AND OTHER INSTRUCTIONAL PERSONNEL"

Standards and Code Words

Responses in Terms of
Score System
1
4
5
2
3

Standard I, Significant
Sufficient Information

0
1

1
1

2
4

3
3

43
40

Standard II, Significant
Sufficient Information

0
1

3
2

2
5

5
5

39
36

Standard III, Significant
Sufficient Information

0
0

1
1

3
4

1
4

44
40

Standard IV, Significant
Sufficient Information

0
0

0
0

3
3

4
3

42
43

Standard V, Significant
Sufficient Information

0
0

1
2

10
7

9
7

28
27

Standard VI, Significant
Sufficient Information

1
0

1
3

13
9

6
7

28
30

Standard VII, Significant
Sufficient Information

0
1

0
5

7
7

4
5

36
31

Standard VIII, Significant
Sufficient Information

0
0

1
1

1
4

5
6

40
37

Overall Evaluation of Section Three

0

0

4

14

25
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As was also shown in Tables I and II, pages 14 and 20, respectively,
very few respondents listed their reactions under 1 and 2 in Table III.

A

total of four for all standards held the lowest opinion, 1, of standards
in this Section; and a total of twenty-three for all standards held the
next-to-lowest opinion, 2.

Standards--Section Three

Standard I;

All faculty members meet the minimum standards of

qualifications as prescribed by the Southern Association of Colleges and
Secondary Schools.

A summary of tabular information regarding Standard I

follows:
\

Significant
Sufficient Information

0
1

1
1

2
4

3
3

43
40

In the "Significant” category, 94 per cent of the respondents rated
the Standard 4 or above, 4 per cent rated it 3, and 2 per cent rated it 2
or less.

In the "Sufficient Information" category, 88 per cent of the

respondents rated the Standard 4 or above, 8 per cent rated it 3, and 4
per cent rated it 2 or less.
Those respondents who listed suggestions regarding the Standard made
the following points.

Two recorded opinions that the standards of the

Association are not high enough, with one stating, "This minimum alone will
never suffice for teacher education."
necessary, is fairly meaningless.

One said that the Standard, while

Another proposed that a means should be

available for revealing other than paper qualifications.
that the word "all" be omitted.

One suggested,

One pointed out that this information could

be found in another section of the standards.

One said, "How about NEA
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standards?", perhaps confusing NEA with NCATE.

A final respondent said

that there should be some room for interpretation and flexibility.

Standard II:

A minimum of a master's degree appropriate to the

areas and levels of responsibility is held by all members of the teachereducation faculty, on-campus or off-campus, part-time or full-time.
Tabular information is shown below:
Significant
Sufficient Information

0
1

3
2

2
5

5
5

39
36

In the "Significant" category, 90 per cent of the respondents rated
the Standard 4 or above, 4 per cent rated it 3, and 6 per cent rated it 2
or less.

In the "Sufficient Information" category, 84 per cent of the

respondents rated the Standard 4 or above, 10 per cent rated it 3, and 6
per cent rated it 2 or less.
Suggestions regarding the Standard, made by some of the respondents,
follow.

Four expressed the concern that this Standard is not high enough,

and each suggested that the Standard should be definitely and promptly
revised to require a large percentage of doctoral degrees among members
of the education faculty.

Two registered disapproval of requiring this

Standard of off-campus supervising teachers.
flexibility in the Standard.

Two indicated the need for

One said that the word "appropriate" is

significant in this Standard and probably should be further explained.
One questioned whether some statement might be employed whereby experience
and competence could supply for a required higher degree.

A final respon

dent said that the source of the degree should be determined because that
information "is important."
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Standard III:

The faculty member who is responsible for directing

the program of teacher education holds an appropriate earned doctor's
degree.

The following is a summary of the tabular information regarding

Standard III:
Significant
Sufficient Information

0
0

1
1

3
4

1
4

44
40

In the "Significant" category, 92 per cent of the respondents rated
the Standard 4 or above, 6 per cent rated it 3, and 2 per cent rated it 2
or less.

In the "Sufficient Information" category, 90 per cent of the

respondents rated the Standard 4 or above, 8 per cent rated it 3, and 2
per cent rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed the
following opinions.

Four indicated concern that the administrator's

experience fit him for the position, with one noting that a doctoral
degree without experience would not suffice and another saying that the
experience is more important than the degree.

Three others suggested

that the meaning of the word "appropriate" should be made entirely clear.
One said that other administrative positions should require the doctorate
also.

Another suggested that appropriate experience and competence should

be accepted in lieu of a required higher degree.

One said that this

Standard should be "aimed for" but is not always essential.

Standard IV:

All members of the teacher-education faculty have a

minimum of three years of experience in the elementary or secondary school
program appropriate to the areas and levels of their responsibility.
summary of tabular information follows:
Significant
Sufficient Information

0
0

0
0

3
3

4
3

42
43

A
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In the "Significant" category, 94 per cent of the respondents rate<jl
the Standard 4 or above, and 6 per cent rated it 3.

In the "Sufficient

Information" category, 94 per cent of the respondents rated the Standard 4
or above, and 6 per cent rated it 3.
Several respondents made suggestions regarding this Standard.

One

said, "The more experience the better," but another said results of the
experience are more important than an accumulation of years of experience.
The Standard should take these things into consideration, these two thought.
One suggested that the word "adequate" should be substituted for the word
"three."

Another said that the experience required by the Standard is

desirable but not always necessary, especially in psychology, and that work
with children in other agencies might be substituted.

One said that the

experience should be "highly successful," and still another said that
flexibility in the Standard should be achieved.

Standard V:

All members of the faculty are members of one or more

professional organizations in the field of their special interest or
responsibility, and of some state, regional, or national education associa
tions .

Tabular information regarding Standard V follows:
Significant
Sufficient Information

0
0

1
2

10
7

9
7

28
27

In the "Significant" category, 77 per cent of the respondents rated
the Standard 4 or above, 21 per cent rated it 3, and 2 per cent rated it 2
or less.

In the "Sufficient Information" category, 79 per cent of the

respondents rated the Standard 4 or above, 16 per cent rated it 3, and 5
per cent rated it 2 or less.
Suggestions regarding the Standard, made by some of the respondents,
follow.

Two expressed concern about the quality or type of professional
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organization.

Some, one of these said, are more social than educational.

Two others suggested that membership does not guarantee activity within
the organization.

One said that many "organization" people are too busy

with their organizations to do the detail work of the institution.
Another suggested change of the term "members of" to "active in."
suggested that the associations should be identified.

One

Another apparently

approves the Standard because he says, "Somehow we must gain recognition
and respect of competent experts in professional education at all levels."
One suggested that the words "active, working" be inserted before the word
"members" where it first appears in this Standard.

Standard VI:

All members of the faculty attend annually one or

more state, regional, or national professional conferences.

A summary of

tabular information regarding Standard VI follows:
Significant
Sufficient Information

1
0

1
3

13
9

6
7

28
30

In the "Significant" category, 69 per cent of the respondents
rated the Standard 4 or above, 27 per cent rated it 3, and 4 per cent
rated it 2 or less.

In the "Sufficient Information" category, 76 per

cent of the respondents rated the Standard 4 or above, 18 per cent rated
it 3, and 6 per cent rated it 2 or less.
Several of the reactions to this Standard are very similar to those
of Standard V.

Only different reactions are presented here.

One person

asked how determination could be made about how essential or beneficial
attendance at a meeting actually is.

Another suggested that the term

"whenever possible" should be added at the end of the Standard.

One sug

gested use of the terms "regional" and "national" only and that the term
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"state" be omitted.

One stated that monetary provision for attendance

at meetings should be included in the Standard.

One said the Standard

is desirable but questionable because of "current restrictions on
travel budgets."

Another made no suggestion but asked whether the

word "all" sets the criteria for a maximum rating or whether there is
to be a lesser rating.

Standard VII:

There is evidence that all members of the faculty

are engaged in continuous study and self-improvement through formal study,
research, professional writing, speaking, travel, and related activities.
Tabular information is shown below:
Significant
Sufficient Information

0
1

0
5

7
7

4
5

36
31

In the "Significant" category, 85 per cent of the respondents
rated the Standard 4 or above, and 15 per cent rated it 3.

In the

"Sufficient Information" category, 74 per cent of the respondents rated
the Standard 4 or above, 14 per cent rated it 3, and 12 per cent rated
it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Five reacted in such a way as to indicate

their concern about the difficulty of evaluating this Standard.
suggested that in-service professional study should be included.

Two
One

person suggested that "speaking, travel, and related activities" at
the end of the Standard should be omitted.

One felt that the Standard

should be revised so that a listing of activities for each faculty member
could be shown.

Another stated that most faculty-student ratios and

teaching loads prohibit the activities demanded by the Standard.

One
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person suggested that faculty members should be required to participate
in all the activities listed in the Standard and to make a real contri
bution through each.

Standard VIII;

The institution has written policies and makes

adequate provision for the welfare of faculty members with respect to
the following items:

salaries, tenure, retirement, rank, teaching load,

sabbatical leave, sick leave, group insurance, and funds for attending
scholarly meetings.

The following is a summary of the tabular informa

tion regarding Standard VIII:
Significant
Sufficient Information

0
0

1
1

1
4

5
6

40
37

In the "Significant" category, 96 per cent of the respondents
rated the Standard 4 or above, 2 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 90 per

cent of the respondents rated the Standard 4 or above, 8 per cent rated
it 3, and 2 per cent rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Two stated that actual practice of the adminis

tration of the institution should be investigated and that a mere look
at an institutional brochure is insufficient.

Two others suggested that

this matter should perhaps be left to other accrediting agencies such as
the Southern Association of Colleges and Schools.

One said that "pro

motion policies" should be added to the list of welfare items.

Another

suggested that documentation should be required on the part of the
institution.
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Overall Evaluation--Section Three
In the overall evaluation of the Section, twenty-five persons,
58 per cent, reacted in terms of a 5 rating; fourteen, 33 per cent, in
terms of a 4 rating; and four, 9 per cent in terms of a 3 rating.

No

respondents reacted in terms of 2 and 1 ratings.

Suggestions for Additional Standards or Areas in Which Additional Standards
Should be Developed--Section Three
Suggestions regarding additional standards for Section Three are
listed below:

IV.

1.

The excessive use of "minimum" is questioned. Most of
the faculty and other personnel in a good program of
teacher education should exceed by far the minimum set
forth by the state and regional, or even national,
accrediting bodies.

2.

One standard might have to do with the relative amounts
of "in-breeding" on faculties preparing teachers.

3.

There should be an item dealing with continuous evalua
tion of proficiency in teaching for faculty members
individually. These could be self-evaluations based on
anonymous student ratings.

4.

The standards are good but, if a revision is planned,
they should be made as concrete, specific, objective,
and constructive as possible and perhaps illustrated.

5.

Some faculty members are teaching out of their fields
as are some high school teachers. A standard should
deal with this.

6.

Actual performance criteria should be listed.

SECTION FOUR, "STUDENT PERSONNEL SERVICES"

The data in Table IV deal with student personnel services.

The

Table shows the number of respondents to each of the code terms "Signifi
cant" and "Sufficient Information" for each standard in Section Four and
the responses to an overall evaluation of the Section.
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TABLE IV
NUMBER OF RESPONSES BY ALL RESPONDENTS TO SECTION FOUR,
"STUDENT PERSONNEL SERVICES"

Standards and Code Words

Responses in Terms of
Score System
2
3
4
1_
5

Standard I, Significant
Sufficient Information

0
0

1
6

9
12

9
7

28
23

Standard II, Significant
Sufficient Information

0
0

2
3

4
11

10
12

31
22

Standard III, Significant
Sufficient Information

0
0

0
1

1
5

3
8

43
33

Standard IV, Significant
Sufficient Information

1
3

0
4

5
8

7
8

33
22

Standard V, Significant
Sufficient Information

0
1

0
1

1
9

11
6

36
31

Standard VI, Significant
Sufficient Information

1
1

0
4

6
10

10
11

31
22

Standard VII, Significant
Sufficient Information

3
1

1
2

2
3

3
4

40
39

Standard VIII, Significant
Sufficient Information

1
1

0
1

3
9

4
9

41
29

Standard IX, Significant
Sufficient Information

0
0

1
1

3
8

6
10

37
29

Standard X, Significant
Sufficient Information

0
0

1
2

2
10

6
8

40
27

Standard XI, Significant
Sufficient Information

0
2

2
7

7
8

3
7

37
25

Standard XII, Significant
Sufficient Information

2
2

2
8

3
7

5
6

36
26

Standard XIII, Significant
Sufficient Information

1
1

1
2

3
8

9
8

35
30
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TABLE IV (continued)

Standards and Code Words

Responses in Terms of
Score System
1
2
3
4
5

Standard XIV, Significant
Sufficient Information

0
0

2
0

1
5

3
10

43
34

Standard XV, Significant
Sufficient Information

0
0

3
2

1
4

3
2

42
41

Standard XVI, Significant
Sufficient Information

0
2

1
3

0
7

7
4

41
33

Overall Evaluation of Section Four

0

0

4

16

22
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While the largest number of respondents to each standard and for
each code term rate the standards 5, twelve respondents in two cases
showed ratings of 3 and 4, signifying an average and above average
rating.
Twelve persons rated Standard I (Sufficient Information) as 3.
This rating indicates that some improvement could probably be accom
plished in the Standard with reference to its eliciting sufficient and
proper information needed by evaluators.
Table IV shows that eight persons assigned a rating of 3 to
Standard XII (Sufficient Information).

Such a rating indicates that

this Standard is judged by 16 per cent of the total respondents to be
below average in eliciting sufficient and proper information needed by
evaluators.

Standards--Section Four

Standard I:

The institution has a well-organized program for

the recruitment of prospective teachers for the elementary and secondary
schools.

A summary of tabular information follows:
Significant
Sufficient Information

0
0

1
6

9
12

9
7

28
23

In the "Significant" category, 79 per cent of the respondents rated
the Standard 4 or above, 19 per cent rated it 3, and 2 per cent rated it
2 or less.

In the "Sufficient Information" category, 63 per cent of the

respondents rated the Standard 4 or above, 25 per cent rated it 3, and
12 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.
Three indicated by their reaction to this Standard that the term
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"well-organized" is not satisfactory.

One remarked that recruitment is

important but that it should be remembered, "After you have the student,
the whole job remains to be done."
ment is necessary or possible.

Another doubted whether the require

One doubted that any institution had a

recruitment program that "really works."

One said that details of the

program should be made available to evaluating committees, and another
said that the program should be measured in action.

Still another said

that the program should be directed by the college of education and
should be directly related to admission, retention, scholarship, gradua
tion, and success in the field.

Standard II;

The institution cooperates with other agencies in

encouraging and stimulating selective recruitment for the teaching pro
fession.

Tabular information regarding Standard II follows:
Significant
Sufficient Information

02
03

4
11

10
12

31
22

In the "Significant" category, 87 per cent of the respondents
rated the Standard 4 or above, 9 per cent rated it 3, and 4 per cent
rated it 2 or less.

In the "Sufficient Information" category, 71 per

cent of the respondents rated the Standard 4or above, 23 per cent
rated it 3, and 6 per cent rated it 2 or less.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

Six said this statement is vague, particularly the term

"other agencies," and that the agencies should be detailed.

One person,

contrary to generally accepted concern for selective admission and
retention, said, "We cannot be too selective with a teacher shortage
and in competition with other fields."
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Standard III:

The institution has established policies on

admission of students to teacher education and their retention in this
program or redirection to other fields.

A summary of tabular informa

tion regarding Standard III follows:
Significant
Sufficient Information

0
0

0
1

1
5

3
8

43
33

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 87 per cent of the respondents
rated the Standard 4 or above, 11 per cent rated it 3, and 2 per cent
rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Four expressed concern about the type and

the quality of the policies required by this Standard, indicating that
the policies themselves should be examined as well as results of the
policies.

One person observed that admission requirements to most

teacher-education programs are seldom sufficiently exacting, and
another said, "Retention in a non-quality program isn't very signifi
cant ."

Standard IV:

The institution, in cooperation with the various

high schools, encourages the selection of those high school students
who show promise in the teaching profession.

Tabular information is

shown below:
Significant
Sufficient Information

1
3

0
4

5
8

7
8

33
22

In the "Significant" category, 87 per cent of the respondents
rated the Standard 4 or above, 11 per cent rated it 3, and 2 per cent

i

rated it 2 or less.

In the "Sufficient Information" category, 67 per

cent of the respondents rated the Standard 4 or above, 18 per cent
rated it 3, and 16 per cent rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Three suggested too much relationship of this

Standard with Standards I and II.

Two others questioned the use of

the word "various," citing the fact that it is vague and should be
eliminated.

One person said the focus of the requirement of this

Standard should be on the superintendent, the principal, the counselor,
and others who are neglecting education and concentrating on "Sputnik
and everything else."

One said that details of how the encouragement

is accomplished should be demanded of the institution.

Standard V:

The institution sponsors student organizations which

actively encourage better students to enter the teaching profession.

The

following is a summary of the tabular information regarding Standard V:
Significant
Sufficient Information

0
1

0
1

1
9

11
6

36
31

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 77 per cent of the respondents
rated the Standard 4 or above, 19 per cent rated it 3, and 4 per cent
rated it 2 or less.
Three respondents made suggestions regarding the Standard.

One

said that student organizations are frequently used for purposes other
than recruiting.
a selective basis.

Another said this encouragement should be in terms of
A third respondent noted that the effectiveness of

student organizations has not been measured.
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Standard VI:

The institution has definite standards in awarding

scholarships to students desiring to become teachers.

A summary of

tabular information follows:
Significant
Sufficient Information

1
1

0
4

6
10

10
11

31
22

In the "Significant” category, 85 per cent of the respondents
rated the Standard 4 or above, 13 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 69 per

cent of the respondents rated the Standard 4 or above, 21 per cent
rated it 3, and 10 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.
Three cited concern for the fact that the Standard seems to recommend
scholarships for students in education apart from those for other
students at the institution.

One said this Standard is "especially

good," and another suggested that documentation be required of the
institution.

One said that the word "high" should probably be substi

tuted for "definite."

One said that the institution should not only

have standards but should also have specific instructions for students
about applying for scholarships, especially state and federal.

Standard VII:

The institution requires graduation from an approved

secondary school (or its authorized equivalent) as a prerequisite to
admission.

Tabular information regarding Standard VII follows:
Significant
Sufficient Information

3
1

1
2

2
3

3
4

40
39

In the "Significant" category, 88 per cent of the respondents rated
the Standard 4 or above, 4 per cent rated it 3, and 8 per cent rated it 2

or less.

In the "Sufficient Information" category, 88 per cent of the

respondents rated the Standard 4 or above, 6 per cent rated it 3, and
6 per cent rated it 2 or less.
Four respondents made suggestions.

Two asked whether regional

accreditation of the school should be required.

One person said the

Standard is axiomatic and could, therefore, be eliminated.

One said

that after the student is admitted to the institution, higher standards
for admission to teacher education should be required after one or two
years in the institution.

Standard VIII:

The institution provides for orderly methods of

obtaining and filing information relative to candidates applying for
admission.

A summary of tabular information regarding Standard VIII

follows:
Significant
Sufficient Information

1
1

0
1

3
9

4
9

41
29

In the "Significant" category, 92 per cent of the respondents
rated the Standard 4 or above, 6 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 78 per

cent of the respondents rated the Standard 4 or above, 18 per cent
rated it 3, and 4 per cent rated it 2 or less.
Two respondents suggested insertion of the term "and using"
prior to the word "information."

One noted that red tape can be

overdone.

Standard IX:

The institution requires students to make formal

application for admission into teacher education not later than the
beginning of the junior year and provides professional guidance for
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such students during the freshman and sophomore years.

Tabular informa

tion is shown below:
Significant
Sufficient Information

0
0

1
1

3
8

6
10

37
29

In the "Significant" category, 92 per cent of the respondents
rated the Standard 4 or above, 6 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 81 per

cent of the respondents rated the Standard 4 or above, 17 per cent
rated it 3, and 2 per cent rated it 2 or less.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

Two said that the Standard involves two parts, entering

and guidance, that should be separated.

One respondent said the

student should begin teacher preparation in the freshman year and at
the latest at the end of the sophomore year, but another said the
requirement for the freshman year is questionable.

Another asked

whether the Standard excludes second-semester juniors who want to
teach.

One said some provision should be made for holders of bachelor's

degrees who are seeking teaching certificates.
year is "too late."

One said that the junior

One suggested that the machinery of the institution

for enforcing the Standard should be on display.

A final suggestion was

to the effect that, in addition to the requirements of the Standard,
teacher.-education students should be required to meet "full requirements
no matter when they apply."

Standard X:

The institution has competent and qualified personnel

for guidance and counseling.

The following is a summary of the tabular

information regarding Standard X:
Significant
Sufficient Information

0
0

1
2

2
10

6
8

40
27
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In the "Significant" category, 94 per cent of the respondents
rated the Standard 4 or above, 4 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 75 per

cent of the respondents rated the Standard 4 or above, 21 per cent
rated it 3, and 4 per cent rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Five expressed concern as to the exact

meaning of "competent and qualified."

One person said it should be

determined whether the institution provides these personnel with the
opportunity for guidance and counseling.

One said this Standard should

apply to the college of education as well as to the institution in
general.

Another said that a ratio should probably be set up; that is,

a certain number of counselors to a certain number of students.

A final

respondent noted that this information is too difficult to obtain.

Standard XI:

The institution utilizes its total faculty resources

in providing a guidance program which will aid in the personal growth and
development of those students who are to become teachers.

A summary of

tabular information follows:
Significant
Sufficient Information

0
2

2
7

7
8

3
7

37
25

In the "Significant" category, 82 per cent of the respondents rated
the Standard 4 or above, 14 per cent rated it 3, and 4 per cent rated it
2 or less.

In the "Sufficient Information" category, 65 per cent of the

respondents rated the Standard 4 or above, 16 per cent rated it 3, and
19 per cent rated it 2 or less.
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Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Nine questioned the "all institution" aspect

of the Standard, indicating that the utilization must be done by the
college of education if it is to be accomplished.
Standards X and XI are repetitious.

One felt that

One said "Pious words but not

worth a damn in practice . . .," indicating that the college of educa
tion must accomplish the guidance program.

Another said this should

be a commitment of the institution to every student, not just those in
teacher education.

A final remark was, "Rigid advisor assignments, in

some cases, might be of questionable value."

Standard XII;

Students in teacher education are given the

necessary corrective training to remedy the defects which they have
in reading, writing, speech, and related activities.

Tabular informa

tion regarding Standard XII follows:
Significant
Sufficient Information

2
2

2
8

3
7

5
6

36
26

In the "Significant" category, 86 per cent of the respondents
rated the Standard 4 or above, 6 per cent rated it 3, and 8 per cent
rated it 2 or less.

In the "Sufficient Information" category, 65 per

cent of the respondents rated the Standard 4 or above, 14 per cent
rated it 3, and 21 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.
Five said that this kind of thing should be done before the student
is admitted to teacher education through the selective admission
process.

Two said the institution should be asked to show specific
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instances of such training to the evaluating committee.

One person said

corrective training should "go by the board" unless the student has over
whelmingly compensatory traits to justify such training.
are related activities?".

One asked, "What

One said, "If he has defects, he should be

dropped," and another asked whether students with such defects should be
given initial encouragement.

One person said that very little of such

training is done, and another pointed out that for small institutions
such programs are an impossibility.

Standard XIII;

The institution employs information-gathering

procedures which provide centralized current data concerning students
in teacher education.

A summary of tabular information regarding

Standard XIII follows:
Significant
Sufficient Information

1
1

1
2

3
8

9
8

35
30

In the "Significant" category, 90 per cent of the respondents
rated the Standard 4 or above, 6 per cent rated it 3, and 4 per cent
rated it 2 or less.

In the "Sufficient Information" category, 78 per

cent of the respondents rated the Standard 4 or above, 16 per cent
rated it 3, and 6 per cent rated it 2 or less.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

One person said the types of data and procedures should

be detailed by the institution for the evaluating committee.

Another

said that, in addition, an organized advisory system is needed, demanding
use of such data at registration time and in between.

A third person

said that the requirements of the Standard are perhaps too broad and
should be limited to the college of education, not applicable to the
entire institution.
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Standard XIV:

The institution provides an effective placement

service designed to assist in finding positions which will permit the
maximum contribution of graduates to the teaching profession.

Tabular

information is shown below:
Significant
Sufficient Information

0
0

2
0

1
5

3
10

43
34

In the "Significant" category, 94 per cent of the respondents
rated the Standard 4 or above, 2 per cent rated it 3, and 4 per cent
rated it 2 or less.

In the "Sufficient Information" category, 90 per

cent of the respondents rated the Standard 4 or above, and 10 per cent
rated it 3.
Those respondents who listed suggestions regarding the Standard
made the following points.

Two questioned whether such a service should

be provided for students in teacher education only rather than in the
entire institution.
of the program."

One said, "This has little to do with effectiveness

Another noted that the problem lies at the level of

the parish or city school board office.

One said such a service is badly

needed in many institutions, and another suggested documentation of
responses should be required by the evaluating committee.

Standard XV:

The institution provides an intelligible transcript

of record, including a statement of course titles, to facilitate ready
interpretation by certification authorities and prospective employers.
The following is a summary of the tabular information regarding Standard XV:
Significant
Sufficient Information

0
0

3
2

1
4

3
2

42
41

In the "Significant" category, 92 per cent of the respondents rated
the Standard 4 or above, 2 per cent rated it 3, and 6 per cent rated it 2
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or less.

In the "Sufficient Information" category, 88 per cent of the

respondents rated the Standard 4 or above, 8 per cent rated it 3, and
4 per cent rated it 2 or less.

_

Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Two said that the transcript is a clerical

matter and has little to do with measuring the teacher-education program.
One said that an example of the transcript should be examined by the
evaluating committee.

Another felt that all institutions provide an

adequate record and that, therefore, the Standard is not needed.

Standard XVI:

The institution maintains relationships with

elementary and secondary schools in order to evaluate its own program
of teacher education and to assist its graduates in successfully
adjusting to their teaching positions.

A summary of tabular information

follows:
Significant
Sufficient Information

0
2

1
3

0
7

7
4

41
33

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 2 or less.

In

the "Sufficient Information" category, 76 per cent of the respondents
rated the Standard 4 or above, 14 per cent rated it 3, and 10 per cent
rated it 2 or less.
Several respondents made suggestions regarding this Standard.
One said, "Great emphasis should be put on this Standard," and another
said that more could be done in this area.
"Type of relationships?".

One person asked simply,

Another said that the Standard is vague.
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One said it is difficult to obtain this kind of information, and another
said a much better means of learning about this activity should be devised.
One noted that this kind of activity can be overdone and overorganized but
that it is essential if principals, superintendents, and supervisors will
cooperate.

Another said that evidence is fugitive and subjective.

Overall Evaluation--Section Four
Overall evaluation of the Section shows four persons, 10 per cent,
giving an opinion rating of 3; sixteen, 38 per cent, a rating of 4; and
twenty-two, 52 per cent, a rating of 5.

Forty-two persons submitted an

overall rating.

Suggestions for Additional Standards or Areas in Which Additional Standards
Should Be Developed--Section Four
The following additional standards were suggested for Section Four:
1.

While the standards in this Section seem to be especially
significant, there is need for more clearly defined ways
of securing information about the extent to which they
are being met.

2.

Add to Standard I something to the effect that the institu
tion's program for the recruitment of prospective elementary
and secondary teachers is not only well organized but also
sound, effective, and really meaningful. Standards II and
III, along with I, need to be more than "paper" standards.

3.

Ways should be found to determine the effect of these
services on prospective teachers, not merely the presence
or absence of the services. This Section does not provide
good evidence of the strengths or weaknesses of a teachereducation program. It should be reworked.

4.

One standard, related to Standard XVI, might well be used
to evaluate success or failure of recent graduates in
teacher education.

5.

Can some of this be verified ahead of time from other
sources, reports, et cetera, for the evaluating committee?
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In addition to the above reactions, one person said, "This Section
is very inclusive.

No additional standards are suggested."

V.

SECTION FIVE, "CURRICULA"

Table V records responses to each of the code terms "Significant"
and "Sufficient Information" for each standard in Section V and the
responses to an overall evaluation of the Section.
Reactions to Section Five, as revealed by Table V, indicate
approval of the Section.

Except for the overall evaluation, there is

only one total of opinions less than thirty recorded under 5.

This

occurs in Standard XI, which states, "Each teacher-education curriculum
requires working with children in in-school and out-of-school experiences
prior to or paralleling student teaching.
out-of-school _____ )."

(Give examples:

in-school _____

Twenty-seven reactions are recorded under 5.

Standards~-Section Five

Standard I:

Each teacher-education curriculum meets State certifi

cation requirements in General Education.

Tabular information regarding

Standard I follows:
Significant
Sufficient Information

0
0

0
0

1
3

3
2

44
43

In the "Significant" category, 98 per cent of the respondents rated
the Standard 4 or above, and 2 per cent rated it 3.

In the "Sufficient

Information" category, 94 per cent of the respondents rated the Standard 4
or above, and 6 per cent rated it 3.
Suggestions regarding the Standard, made by some of the respondents,
follow.

Three suggested that the Standard require more than minimum state

TABLE V
NUMBER OF RESPONSES BY ALL RESPONDENTS TO SECTION FIVE,
"CURRICULA”

Standardsi and Code Words

Responses in Terms of
Score System
1
2
3
4
5

Standard I, Significant
Sufficient Information

0
0

0
0

1
3

3
2

44
43

Standard II, Significant
Sufficient Information

0
0

0
0

1
3

2
4

45
42

Standard III, Significant
Sufficient Information

0
0

0
0

1
3

2
3

41
42

Standard IV, Significant
Sufficient Information

0
0

0
0

1
2

2
3

45
42

Standard V, Significant
Sufficient Information

0
0

0
0

1
3

2
3

45
42

Standard VI, Significant
Sufficient Information

2
0

1
5

0
7

2
4

44
31

Standard VII, Significant
Sufficient Information

1
1

0
3

1
5

2
5

44
32

Standard VIII, Significant
Sufficient Information

2
2

1
2

2
1

3
3

40
39

Standard IX, Significant
Sufficient Information

1
0

2
1

7
9

3
7

35
31

Standard X, Significant
Sufficient Information

1
1

0
4

2
4

6
9

39
30

Standard XI, Significant
Sufficient Information

1
2

3
6

5
6

6
6

33
27

Standard XII, Significant
Sufficient Information

0
0

2
3

1
2

5
6

40
37

Standard XIII, Significant
Sufficient Information

0
0

0
0

0
7

6
3

42
38
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TABLE V (continued)

Standards and Code Words

Responses in Terms of
Score System
I
2
4
3
5

Standard XIV, Significant
Sufficient Information

1
2

1
1

2

6

4
5

41
34

Standard XV, Significant
Sufficient Information

0
3

1
1

0
6

3
3

44
35

Standard XVI, Significant
Sufficient Information

0
0

2
1

0
6

3
5

43
35

Standard XVII, Significant
Sufficient Information

1
1

0
5

0
5

4
6

43
31

Overall Evaluation of Section Five

0

0

1

20

25
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requirements in general education.
lents" should be acceptable.

One person suggested that "equiva

Another said this information could be

determined by examining the catalog.

Still another said the institution's

meeting this Standard should be verified by the State Director of Teacher
Education and Certification.

Standard II:

Each teacher-education curriculum at the elementary

level meets State certification requirements in Professional Education.
A summary of tabular information regarding Standard II follows:
Significant
Sufficient Information

0
0

0
0

1
3

2
4

45
42

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 94 per cent of the respondents rated
the Standard 4 or above, and 6 per cent rated it 3.
Reactions to this Standard were so similar to those for Standard I
that further discussion is useless except to record that one respondent
suggested combining Standards II and III.

Standard III:

Each teacher-education curriculum at the secondary

level meets State certification requirements in Professional Education.
Tabular information is shown below:
Significant
Sufficient Information

0
0

0
0

1
3

2
3

41
42

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 94 per cent of the respondents rated
the Standard 4 or above, and 6 per cent rated it 3.

65

Reactions to this Standard were so similar to those for Standards I
and II that further discussion is useless except to record that one respon
dent suggested combining Standards II and III.

Standard IV:

Each teacher-education curriculum at the elementary

level meets State certification requirements in Specialized Education.
The following is a summary of the tabular information regarding Standard IV:
Significant
Sufficient Information

0
0

0
0

1
2

2
3

45
42

In the "Significant" category, 98 per cent of the respondents rated
the Standard 4 or above, and 2 per cent rated it 3.

In the "Sufficient

Information" category, 96 per cent of the respondents rated the Standard 4
or above, and 4 per cent rated it 3.
Reactions to this Standard
II, and III.

were very similar tothose for Standards

The following reactions should be recorded, however.

I,

One

person said that the wording in the Standard should be changed because
"special education" for secondary teachers is becoming confused with "special
education" for atypical children.

Another said that specialized education

should not be just a number of college courses but should be devoted to the
areas the prospective teacher will be expected to teach.

One suggested that

this Standard be combined with Standard V.

Standard V:

Each teacher-education curriculum at the secondary

level meets State certification requirements in Specialized Education.
summary of tabular information follows:
Significant
Sufficient Information

0
0

0
0

1
3

2
3

45
42

A
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In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 94 per cent of the respondents rated
the Standard 4 or above, and 6 per cent rated it 3.
Reactions to this Standard were very similar to those for Stan
dards I, II, III, and IV.

Two persons, though, said that specialized

education requirements at the secondary level should be devoted to
areas the prospective teacher will be expected to teach.

One suggested

that the Standard be combined with Standard IV.

Standard VI:

There is evidence that each teacher-education

curriculum at the elementary level shows particular concern for the
type of work which prospective teachers are to do in the elementary
schools♦

Tabular information regarding Standard VI follows:
Significant
Sufficient Information

2
0

1
5

0
7

2
4

44
31

In the "Significant" category, 94 per cent of the respondents
rated the Standard 4 or above, and 6 per cent rated it 2 or less.

In

the "Sufficient Information" category, 75 per cent of the respondents
rated the Standard 4 or above, 14 per cent rated it 3, and 11 per cent
rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Two questioned use of the term "evidence,"

indicating its lack of clarity and exactness.
is a very significant Standard.

One remarked that this

Another suggested that there should be

more objectivity in describing what the elementary teacher is to do.
One said merely, "Evidence fugitive, subjective."
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Standard VII:

There is evidence that each teacher-education

curriculum at the secondary level shows particular concern for the
type of work which prospective teachers are to do in the secondary
schools.

A summary of tabular information regarding Standard VII

follows:
Significant
Sufficient Information

1
1

0
3

1
5

2
5

44
32

In the "Significant" category, 96 per cent of the respondents
rated the Standard 4 or above, 2 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 80 per

cent of the respondents rated the Standard 4 or above, 11 per cent
rated it 3, and 9 per cent rated it 2 or less.
Reactions to this Standard were so similar to those for Stan
dard VI that further discussion is useless except to note that one
respondent said, "Yes, sir, with critical review and merciless refusal
of anything less."

Standard VIII:

The current catalog includes only those curricula

which have been approved by the Supervisor of Teacher Education and
Certification.

Tabular information is shown below:

Significant
Sufficient Information

2
2

1
2

2
1

3
3

40
39

In the "Significant" category, 90 per cent of the respondents
rated the Standard 4 or above, 4 per cent rated it 3, and 6 per cent
rated it 2 or less.

In the "Sufficient Information” category, 89 per

cent of the respondents rated the Standard 4 or above, 2 per cent rated
it 3, and 9 per cent rated it 2 or less.
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Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

One said this Standard might lead to all

colleges' having the same curricula.
of State Board of Education?".

Another said, "How about approval

One said that the Standard cannot always

be met, and another said that it is easy to determine whether the Stan
dard has been met.

Another noted that the Standard has rarely been

exercised by the Louisiana Department of Education.

Standard IX:

Each teacher-education curriculum provides some

free electives from which students may select courses in keeping with
their needs and interests.

The following is a summary of the tabular

information regarding Standard IX:
Significant
Sufficient Information

1
0

2
1

7
9

3
7

35
31

In the "Significant" category, 79 per cent of the respondents
rated the Standard 4 or above, 15 per cent rated it 3, and 6 per cent
rated it 2 or less.

In the "Sufficient Information" category, 79 per

cent of the respondents rated the Standard 4 or above, 19 per cent
rated it 3, and 2 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.
Three said that "some" is too vague a term.

Three others objected to

a standard regarding electives, indicating that such information is
not significant in evaluating a teacher-education program.

One said

that the more that is prescribed, the less that may be elective.
Another said, "This one could be eliminated."

One person said the

Standard is important, and another said that electives should be
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provided "in keeping but not as a means of raising academic records to
student teach, stay in school, or graduate."

One person said "free

elective" should be defined.

Standard X:

Each teacher-education curriculum requires guided

observation experiences prior to student teaching.

(NOTE:

In addition,

this Standard provides space for listing courses in which observation
experiences take place, both as a group and as individuals.

It also

provides space for listing other opportunities for observation.

It

further provides space for showing whether observations are assigned
in the freshman, sophomore, junior, and senior years.)

A summary of

tabular information follows:
Significant
Sufficient Information

1
1

0
4

2
4

6
9

39
30

In the "Significant" category, 94 per cent of the respondents
rated the Standard 4 or above, 4 per cent rated it 3, and 2 per cent
rated it 2 or less.

In the "Sufficient Information" category, 81 per

cent of the respondents rated the Standard 4 or above, 8 per cent
rated it 3, and 11 per cent rated it 2 or less.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

Two said more study is needed.

One wondered whether

observations would be listed that were actually accomplished or whether
those that the institution would like to have done would be listed.

One

said that detailed evidence should be required of the institution, but
another said that flexibility is needed and emphasis on quantity should
be avoided.

A final suggestion was that observations should not only
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be guided but also interpreted, and the suggestion was followed by expla
nation that "A critique by a professor who never saw the demonstration
is a farce, a loss of time, and an insult to the freshman intellect."

Standard XI:

Each teacher-education curriculum requires working

with children in in-school and out-of-school experiences prior to or
paralleling student teaching.

(NOTE:

The Standard provides space for

listing of examples of both in-school and out-of-school experiences.)
Tabular information regarding Standard XI follows:
Significant
Sufficient Information

1
2

3
6

5
6

6
6

33
27

In the "Significant" category, 81 per cent of the respondents
rated the Standard 4 or above, 10 per cent rated it 3, and 9 per cent
rated it 2 or less.

In the "Sufficient Information” category, 70 per

cent of the respondents rated the Standard 4 or

above, 13 per cent

rated it 3, and 17 per cent rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Three suggested that out-of-school experiences

with children should not be required.

Two said that "working with children"

is a vague term and should be avoided.
"or" be replaced by the word "and."
area.

Another suggestedthat the word

One said that study is needed in this

One said that the extent and quality of the experiences should be

involved in the Standard.

One suggested that the institution be required

to provide detailed evidence of the experiences it provides in relation
to this Standard.

One said that laboratory work with children should be

involved as well as mere observation.

One said that Standards X and XI

are "correlated" with Standards VI and VII.

Another said, "This is a
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weak link . . .

We must keep trying."

One said flexibility is needed,

and emphasis on quantity should be avoided.

Standard XII:

The institution designates a faculty member to

assign student teachers to properly certified supervising teachers.

A

summary of tabular information regarding Standard XII follows:
Significant
Sufficient Information

0
0

2
3

1
2

5
6

40
37

In the "Significant” category, 94 per cent of the respondents
rated the Standard 4 or above, 2 per cent rated it 3, and 4 per cent
rated it 2 or less.

In the "Sufficient Information" category, 90 per

cent of the respondents rated the Standard 4 or above, 4 per cent
rated it 3, and 6 per cent rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Two suggested that the term "certified" in

the Standard should be changed to "qualified."

One said that this

requirement is covered in Section Two, but two others said that the
Standard should be revised to require joint responsibility of the
institution and the school system where student teaching is conducted.
One said that it should be required that student teachers be assigned
not later than two weeks after the beginning of the semester prior to
the semester in which student teaching is done.

Another said that "this

person” needs assistance and guidance from many other faculty members.
One said the Standard should read "assign and coordinate student teaching
experience."

Another said this function should be assigned to the director

of student teaching alone and that he should be responsible to the dean of
education for errors of fact or judgment.
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Standard XIII:

Adequate provision is made for the guidance and

supervision of all on-campus and off-campus laboratory in-school expe
rience by full-time, adequately trained, paid professional personnel of
the teacher-education institution.
Significant
Sufficient Information

Tabular information is shown below:
0
0

0
0

0
7

6
3

42
38

In the "Significant" category, 100 per cent of the respondents
rated the Standard 4 or above.

In the "Sufficient Information" category,

85 per cent of the respondents rated the Standard 4 or above, and 15 per
cent rated it 3.
Four respondents made suggestions regarding this Standard.

One

said that a formula should be developed such as, "Two student teachers
are equal to one hour of teaching."

Another said that some reward to

supervising teachers may be in college privileges, not money.

One said

that the amount of the stipend should be specified to the evaluating
committee.

Another asked whether the personnel would be full time in

this work alone.

Standard XIV:

The institution requires a minimum of 90 clock

hours of observation and student teaching with a minimum of 45 clock
hours of actual classroom teaching during a regular semester of the
academic year.

The following is a summary of the tabular information

regarding Standard XIV:
Significant
Sufficient Information

1
2

1
1

2
6

4
5

41
34

In the "Significant" category, 92 per cent of the respondents
rated the Standard 4 or above, 4 per cent rated it 3, and 4 per cent
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rated it 2 or less.

In the "Sufficient Information" category, 81 per cent

of the respondents rated the Standard 4 or above, 13 per cent rated it 3,
and 6 per cent rated it 2 or less.
Several respondents made suggestions regarding this Standard.
Seven remarked that the clock-hour requirements in this Standard are too
low.

One said that the institution could provide the experiences required

by the Standard during a period of concentration such as six weeks of full
time teaching and observation.
in that it is objective.

Another said that the Standard is unique

One suggested that "weeks" should be substituted

for the number of clock hours.

One suggested that corroborating sources

at the institution should be checked by the evaluating committee for this
information.

A final suggestion was that "during" be changed in the

Standard to "throughout."

Standard XV:

The institution requires the supervising teacher

to hold regular conferences with student teachers, to plan in advance
for teaching, and to devise ways of evaluating and improving student
teaching performance.

A summary of tabular information follows:

Significant
Sufficient Information

0
3

1
1

0
6

3
3

44
35

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 2 or less.

In

the "Sufficient Information" category, 79 per cent of the respondents
rated the Standard 4 or above, 13 per cent rated it 3, and 8 per cent
rated it 2 or less.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

One said that "regular" is too vague a term to be used

here.

Another said the Standard should require regular conferences

between supervising teacher and college supervisor.

One asked how the

information can be obtained by evaluating committees.

One person said

that it is doubtful that the institution can require this of public
school supervising teachers, but another said that without the plan in
the Standard student teaching would be worthless.

Standard XVI:

The institution has adequate personnel on its

full-time professional staff for supervising and coordinating student
teaching and other professional laboratory experiences throughout the
institution (on-campus and off-campus).

Tabular information regarding

Standard XVI follows:
Significant
Sufficient Information

0
0

2
1

0
6

3
5

43
35

In the "Significant" category, 96 per cent of the respondents
rated the Standard 4 or above, and 4 per cent rated it 2 or less.

In

the "Sufficient Information" category, 85 per cent of the respondents
rated the Standard 4 or above, 13 per cent rated it 3, and 2 per cent
rated it 2 or less.
Those respondents who listed suggestions regarding the Standard
made the following points.

Five stated that the term "adequate" is

vague and should be replaced by a more meaningful term.
the Standard should be combined with Standard XIII.
Standard should be combined with Standard XII.

Two said that

One said that the

Another said that the

abandonment of campus laboratory schools has seriously hampered institu
tions in administering the requirements of this Standard.
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Standard XVII:

The institution has satisfactory practices for

evaluating competencies of student teaching, for the improvement of the
student teacher, for the welfare of children under his instruction, and
for providing a rating useful in teacher placement and in follow-up
supervision.

A summary of tabular information regarding Standard XVII

follows:
Significant
Sufficient Information

1
1

0
5

0
5

4
6

43
31

In the ’’Significant” category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 2 or less.

In

the "Sufficient Information" category, 77 per cent of the respondents
rated the Standard 4 or above, 10 per cent rated it 3, and 13 per cent
rated it 2 or less.
Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Two said that this Standard involves too many

ideas for one standard.

Another said these practices should affect the

student teacher early in his experience "before it's too late to do any
good."

"Satisfactory" was cited by two persons as a vague term in need

of more exactness.

Another said the institution should be required to

show evidence to the evaluating committee.

Overall Evaluation--Section Five
One person, 2 per cent, registered an opinion level of 3 in the
overall evaluation of the Section; twenty persons, 44 per cent, held an
opinion of 4; and twenty-five, 54 per cent, held an opinion of 5.

One person stated in the overall evaluation position that Standards
I through VI should not imply that certification requirements represent
the total teacher-education program.

Suggestions for Additional Standards or Areas in Which Additional Standards
Should Be Developed--Section Five
Suggestions regarding additional standards for Section Five are
listed below:
1.

Some attention should be given to every field of certifi
cation, including minors as well as majors.

2.

Require frequent conferences with college supervisors
and a weekly meeting with the director of teacher training.

3.

Some standard should be considered to take into considera
tion the actual content of the courses in the curriculum.
It is well to see that a course in teaching of reading is
being offered by an institution, but what about the content
of the course? There is nothing anywhere in any of the
standards that even proposes to evaluate the teaching
ability of either the college personnel or the laboratory
school teaching personnel.

4.

Section V places sufficient emphasis on one of the most
important aspects of teacher education.
It spells out in
detail what is expected of the student and the teacher in
the teacher-education program and should be given continued
emphasis in the accreditation standards. Additional stan
dards are suggested in the areas of competencies and levels
of certification, especially during the early years of the
student's college career.

5.

This Section is the heart of the matter. Again, merely
meeting state requirements is not enough. Standards should
be framed which would allow an institution to judge itself
and to be judged on a scale of varying degrees of adequacy.
Also, some standards or criteria might apply to one institu
tion and not to another. There is no one best pattern for
educating teachers. Allowances should be made for different
practices in different institutions. Evidence of innovation
or creativeness should be respected.

6.

I believe there could be some consolidation of Standards I,
II, III, IV, and V, so far as the overall Section is con
cerned. Of course, these areas and levels would have to be
broken down according to the institution in question.
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7.

This Section entails entirely too much data for one
section. It would be better if broken down into
(1) curricula and (2) professional laboratory
experiences.

8.

No suggestions. We just need to sharpen what we have
and perhaps, in many instances, insert in italics or
black ink some specific illustrations and/or suggestions
of what is meant and what is acceptable and effective.

9.

Some way is needed to distinguish between paper and
practice. Some quality is needed. A program actually
meeting only minimum requirements may be a superior
program, meeting on paper more than minimum requirements.

VI.

SECTION SIX, "FACILITIES FOR INSTRUCTION"

Table VI records the responses to each of the code terms "Signifi
cant" and "Sufficient Information" for each standard in Section VI and the
responses to an overall evaluation of the Section.
While the Table reveals that most respondents approve the standards,
in three specific instances an opinion rating of 3 is registered by ten
persons.

These instances relate to the "Sufficient Information" category

of responses in Standards I, IV, and V.

Standards--Section Six

Standard I:

Buildings, classrooms, and other facilities at the

institution are adequate to provide for general, professional, and
specialized education in the program of studies.

Tabular information

is shown below:
Significant
Sufficient Information

0
0

1
0

0
10

11
9

37
30

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 2 or less.

In
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TABLE VI
NUMBER OF RESPONSES BY ALL RESPONDENTS TO SECTION SIX,
"FACILITIES FOR INSTRUCTION"

Standards and Code Words

Responses in Terms of
Score System
1
2
3
4
5

Standard I, Significant
Sufficient Information

0
0

1
0

0
10

11
9

37
30

Standard II, Significant
Sufficient Information

0
0

0
0

1
2

2
6

45
40

Standard III, Significant
Sufficient Information

0
1

5
5

4
8

6
7

34
28

Standard IV, Significant
Sufficient Information

0
0

0
0

0
10

6
7

43
32

Standard V, Significant
Sufficient Information

0
0

0
0

1
10

3
7

44
32

Standard VI, Significant
Sufficient Information

0
0

0
0

1
4

3
8

45
37

Standard VII, Significant
Sufficient Information

0
0

0
1

1
2

0
7

45
36

Overall Evaluation of Section Six

0

0

0

16

24
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the "Sufficient Information" category, 80 per cent of the respondents
rated the Standard 4 or above, and 20 per cent rated it 3.
Several respondents made suggestions regarding this Standard.
Five indicated that "adequate" is a term that involves judgment, and
it would receive different reactions from all persons making an evalua
tion.

One suggested that the standards should be confined to "profes

sional" matters and evaluators should let the regional accrediting
association deal with this kind of information.

Another said, "See

what an institution has and condemn its makeshifts, if any."

Standard II;The laboratory school (on-campus and off-campus)
is a school approved by the State Board of Education.

The following

is a summary of the tabular information regarding Standard II:
Significant
Sufficient Information

0
0

0
0

1
2

2
6

45
40

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 96 per cent of the respondents rated
the Standard 4 or above, and 4 per cent rated it 3.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

Four pointed out that this Standard and Standard VIII

of Section Two are so similar that they should be combined into one
standard.

Another noted that this Standard can be evaluated by a simple

"yes" or "no."

One said that we need this "and more."

Standard III:

The classrooms in laboratory schools are of suffi

cient size to provide for seating of supervisors and observers.

A
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summary of tabular information follows:
Significant
Sufficient Information

0
1

5
5

4
8

6
7

34
28

In the "Significant" category, 82 per cent of the respondents
rated the Standard 4 or above, 8 per cent rated it 3, and 10 per cent
rated it 2 or less.

In the "Sufficient Information" category, 72 per

cent of the respondents rated the Standard 4 or above, 16 per

cent rated

it 3, and 12 per cent rated it 2 or less.
Those respondents who listed suggestions
made the following points.

regarding the

Standard

Five questioned use of the term "sufficient"

and indicated inability on the part of the institution to correct crowded
school classroom situations.

Two suggested that observations should be

accomplished through closed-circuit television.

One said that there

should be sufficient room so that observation can take place without the
necessity for confusion, rattling of apparatuses, et cetera.

Another

noted that it should be made clear that the Standard refers to offcampus laboratory schools as well as on-campus schools.

Standard IV:

Adequate equipment and materials of instruction are

available at the institution to provide for an acceptable program of
teacher education in general, professional, and specialized education.
Tabular information regarding Standard IV follows:
Significant
Sufficient Information

0
0

0
0

0
10

6
7

43
32

In the "Significant" category, 100 per cent of the respondents
rated the Standard 4 or above.

In the "Sufficient Information" category,

80 per cent of the respondents rated the Standard 4 or above, and 20 per
cent rated it 3.

The seven respondents who reacted to this Standard suggest that
"adequate" and "acceptable" are vague and elusive terms.

One of these

suggested that "excellent" or "superior" be substituted for "acceptable

Standard V:

The laboratory school is adequately equipped with

materials of instruction which provide the student teacher with expe
rience in their use.

A summary of tabular information regarding

Standard V follows:
Significant
Sufficient Information

0
0

0
0

1
10

3
7

44
32

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 80 per cent of the respondents
rated the Standard 4 or above, and 20 per cent rated it 3.
Respondents to "Suggestions regarding this Standard" expressed
the following opinions.

Five questioned the use of "adequately"

because it is not a precise term.

Another said this requirement is

included in Standards II and IV of Section Six.

Another said, "If

the laboratory school does not go beyond the ordinary classroom, what
ideal has the young teacher to shoot for?".

Standard VI:

The library facilities of the institution meet

the minimum standards prescribed by the Southern Association of
Colleges and Secondary Schools.

Tabular information is shown below:

Significant
Sufficient Information

0
0

0
0

1
4

3
8

45
37

In the "Significant" category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the
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"Sufficient Information" category, 92 per cent of the respondents rated
the Standard 4 or above, and 8 per cent rated it 3.
Several respondents made suggestions regarding this Standard.
Two said that the word "meet" should be replaced by the word "exceed."
One said that the Southern Association of Colleges and Schools has
abandoned a quantitative standard for colleges and "the ALA (American
Library Association) college library standards are used as a general
guide."

Another said this Standard and Standard VII should be combined.

One asked whether this information should be ascertained before the
evaluation from the Southern Association of Colleges and Schools.

Standard VII:

The library facilities of the laboratory school

meet the minimum standards prescribed by the State Board of Education.
The following is a summary of the tabular information regarding
Standard VII:
Significant
Sufficient Information

0
0

0
1

1
2

0
7

45
36

In the "Significant” category, 98 per cent of the respondents
rated the Standard 4 or above, and 2 per cent rated it 3.

In the

"Sufficient Information" category, 94 per cent of the respondents
rated the Standard 4 or above, 4 per cent rated it 3, and 2 per cent
rated it 2 or less.
Suggestions regarding the Standard, made by some of the respon
dents, follow.

Two said the Standard should require the exceeding of

standards prescribed by the State Board of Education.
quantity should be defined and required.

One said that

Another said that this

Standard should be combined with Standard VI, and another asked whether
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this information could not be ascertained beforehand from the annual
report of the school to the State Department of Education.

Overall Evaluation of Section Six

Forty respondents reacted to the overall evaluation of the
Standard.

Twenty-four, 60 per cent, of these showed an opinion rating

of 5; and sixteen, 40 per cent, showed an opinion rating of 4.

Suggestions for Additional Standards or Areas in Which Additional
Standards Should be Developed--Section Six
Suggestions regarding additional standards for Section Six are
listed below:
1. Is some off-campus observation and student teaching
done by each student? The laboratory school is too
artificial for the total experience.
2. Emphasis in this area will contribute to maximum
performance in other areas of teacher education,
thus minimizing chances for friction and waste.
This section is quite inclusive and should be given
top priority in setting up standards for accrediting
teacher-education institutions. No additional
standards are suggested.
3.

Good physical facilities are desirable. The minimum
is not good enough, but at the same time the physical
aspects can be overemphasized in evaluating a program
of teacher education. It is better to have a good
program in a wooden building than a wooden program in
a good building.

4.

We talk about laboratory schools and much about general
and specialized education. What about facilities for
the professional education staff?

5.

Additional standards might be formulated that would
show how the facilities are used.
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VII.

INDIVIDUAL REACTIONS TO TOTAL STANDARDS

As Section "D" of the questionnaire regarding standards, the
following statement appears:
Please record below any reactions to the total standards
that you might have that did not fit properly in any of the
other spaces on the questionnaire, including reactions to
pages 1-7 and 31-33 (Copy of Louisiana Standards for Accrediting
Teacher-Education Institutions is enclosed for reference).
The following reactions from respondents were submitted in this Section
of the questionnaire:
1.

Some attention should be given to requiring specific
data sheets to be prepared by the faculty prior to
the committee's visit. This type of activity con
sumes an undue proportion of the time available to
the evaluating committee, specifically:
(a) flow
sheets on registration, records, et cetera,
(b) financial management, and (c) student personnel
services.

2.

Should standards be qualitative, or should we have
as many quantitative standards as possible? Do
quantitative standards change so fast that they are
soon out of date?
The "Key to Scoring Standards" in each section of the
report provides five ratings, from "Outstanding" to
"Unsatisfactory." A common difficulty in interpreting
this key is the problem of what basis to use to judge
whether a school is "Outstanding." Does the faculty
judge its institution on the basis of its being "Out
standing" in relation to other institutions, or is the
evaluation simply a matter of subjective judgment on
whatever basis one wants to judge?
Many of the standards can be evaluated by a simple "yes"
or "no." For example, in Section Two, Numbers III, IV,
and VIII can be answered this way.
The standards have worked very well. The suggestions
or implications of the standards as they are presently
set up give the people responsible for teacher educa
tion at the various institutions an excellent oppor
tunity to evaluate their program, and they also give a
lever or pry for use in getting needed changes accom
plished. As long as we have capable and responsible
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people in charge of our teacher-education programs and
on evaluating committees, these standards will work very
well to improve teacher education.
3.

Institutions should be evaluated at the end of ten years
rather than the present plan of five years. NCATE
accreditation may be a basis for state accreditation, if
a careful evaluation of weaknesses and points omitted is
made. Non-NCATE accredited schools must be carefully
evaluated.

4.

A close examination of the section of Bulletin No. 996
(Appendix B) which deals with application of standards
reveals the following:
(1) The Supervisor of Teacher
Education and Certification, Louisiana State Department
of Education, is given more authority than seems to be
necessary. A close examination of this part of the
Bulletin reveals that this person appoints all of the
committees and is chairman of each committee, which
would seem to be more than is required. Moreover, it
appears that the person occupying this position has
wide discretionary powers regarding changes in curricula
or deletion from the teacher-education curriculum.
Perhaps department heads in the State Department of
Education should serve as a committee and share this
responsibility of teacher education and certification.

5.

Consideration should be given the possibility of devoting
a complete section to student teaching. There is a great
need to evaluate graduate programs in teacher education.

6.

There is an immediate need for state evaluation and state
approval of graduate programs in Louisiana. A section of
the revised Bulletin 996 (Appendix B) should be devoted
to the evaluation of graduate programs in teacher educa
tion.

7.

I spent many hours at meetings of the Committee working
on these standards, and I find that most of my interests
have already been incorporated into the standards. For
that reason I did not recommend the addition of other
standards in the appropriate places. In general, I am
well pleased with these standards, and I think that they
can be used effectively. Most of the things that I
pointed out are cautions to the evaluating committees
rather than criticisms of the standards.

8.

In pages 1-7, consideration should be given to productions
of faculty and administrative personnel; that is, research
and publications. This should include the president, the
deans, and other personnel. Statements in pages 31-33
should be more mandatory.
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9.

The standards have proven to be an excellent guide for
the improvement of teacher education in Louisiana. These
standards could be improved by avoiding generalized or
ambiguous terms such as "adequate" which makes possible
a wide latitude of subjective judgment.
Definitions of
adequacy, quantitative where possible, would seem to
improve the work done by evaluating committees.

10.

The application of standards should discourage slavish
conformity and encourage experimentation.

11.

Regarding requirements in Bulletin 996 (Appendix B ) , it
is no longer necessary to have a baccalaureate degree
in teacher education. This can provoke minimizing the
profession; e.g., a student might pursue a liberal arts
program and yet, at the same time or with the addition
of a semester, "complete an approved teacher-education
curriculum" for one or other of several motives.
I think the standards as prepared and published are
commendable and adequate. It is conceivable, however,
that inaccuracies in evaluation can occur, either through
intent or ignorance, either for the good or the harm of
the institution being evaluated.
t\Then all aspects of the evaluation are carried out honestly
and objectively, these standards should achieve their right
and helpful goal of determining the adequacy of an institu
tion to prepare teachers for the schools of Louisiana.

12.

It is my opinion that standards of this type should be more
specific in that information on conditions as they exist at
the institution should be given rather than asking the
institution to indicate the presence or absence of a par
ticular function. It then should be the responsibility of
the evaluating committee to summarize the data and informa
tion provided so that both a quantitative and qualitative
judgment of the acceptability of the program could be made.
If recommendations are to be made by the evaluating com
mittee, these recommendations and their report to the State
Board of Education should be read to the faculty of the
institution under consideration so that no errors will occur
in the report and that recommendations can be understood.
My past experience has indicated that errors have been made
in compiling the report and that recommendations are unre
alistic .

13.

The use of the rating scale is a basic weakness in this
instrument. Provision should be made for quantitative
as well as qualitative judgments.
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14.

In my opinion, we need to spell out more clearly the
guidelines for measuring "adequacy," "effectiveness,"
and other such terms. I do not mean purely quantita
tive measures but certain indications of practices,
procedures, and amounts that can be more objectively
measured. For example, a department in one institution
may be more effective than a school or college in the
same or another institution. Qualitative description
of desirable practices needs to be added to the standards.

15.

This is a very thorough and complete evaluation instrument
which has pursued the most important aspects of teacher
education without repetition or ambiguity. It should
enable the members of an evaluating committee to look
objectively at the program of teacher education with a
definite purpose in mind without losing sight of the
numerous facets of evaluation which in many cases are not
easy to identify or describe.
The instrument represents a challenge to the institution
being evaluated because of the continued emphasis upon
excellence in teacher education, yet there is no evidence
that standards listed are unattainable or difficult to
realize.
I believe that this instrument should be retained as the
main source of information in setting up Louisiana
Standards for Accrediting Teacher-Education Institutions.

16.

I feel that a more detailed amount of evidence should be
included with the original report so that the members of
the committee may have better opportunity to study the
situation as it is before they arrive at the institution.
Several places in the standards have been indicated where
this seems especially desirable to me.

17.

I had a difficult time attempting to downgrade any of the
standards from a rating of 5 in either of the two cate
gories, "Significant" and "Sufficient Information." It
is helpful to give again thoughtful consideration to each
of these areas.

18.

A two-point scale is often set forth as a five-point scale,
and the two types are intermingled in the overall evaluations.
Accreditation by "general" accrediting agencies like the
Southern Association should be recognized, sometimes in
lieu of the present standards.
Some of the standards which are theoretically very signifi
cant are hopelessly subjective in application.
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19.

In general, I find that the standards are of an excellent
quality; however, I believe they are deficient in certain
very important categories. As a result, I am listing the
following facets of the total program of teacher education
which I think are of extreme importance but are not
included within the existing standards:
a.

b.

c.

d.

e.

f.

Interdepartmental cooperation: As all teacher-education
programs depend so heavily upon the total resources of
a college or university, it is essential that this facet
be explored and analyzed in depth. The most common
vehicle for assuring this cooperation has been an
"advisory council"; however, this would be only an indica
tion of part of total cooperation.
Advisory Council: The standards should include a section
dealing with an advisory council, its purposes, council
membership, and areas of responsibility.
Scope and Sequence of Professional Courses: The very
nature of professional education courses would tend to
create a great deal of duplication and overlapping
unless serious consideration is given to the courses
of study for each course. I believe that each evaluat
ing committee should explore the sequential arrangement
and content of the professional offerings.
Research Activities: The present standards do not
touch on this important facet except in a passing
fashion. I believe that this aspect of teacher
education has been too long neglected in Louisiana,
and possibly one of the contributing factors has been
the lack of stimulation to conduct basic research.
Faculty Professionalism: The present standards do not
demand or encourage the activities of faculty members
in their own profession. I believe that if more of
these faculty members would see their contributions
in print they would make a greater effort to take a
more active role in professional activities such as
publications, professional meetings, and research
activities.
Relations with Local School Systems: Since teachereducation programs depend upon local school systems
for observation and student teaching experience, more
consideration should be given to both the formal and
informal working relationships.

I would further recommend some revisions in the overall
format of the standards. With a reduction in the number
of specific statements to respond to, provisions should
be provided for each institution to respond to such
subjective items as those listed above. I feel that the
present format is too restrictive and does not encourage
a complete discussion and description of the many aspects
of a teacher-education program.
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20.

All are important, but some are stated somewhat generally.
Why not follow NCATE's procedures?

2 1 . I am prejudiced, but I would like to see the standards

worded in such a manner that the institution supplies
some specific data rather than just a check-mark rating.
There is too much emphasis on laboratory schools when
several state schools do not have them.
22 .

Three ingredients are essential in all standards:
a.
b.

c.

They must be appropriate, clear, justifiable, and
adequately illustrated.
They must be checked by trained committees of
undoubted ability, integrity, objectivity, and
fortitude.
Recommendations must be accepted and acted upon
without political or other favoritism by a State
Board of Education with the "guts” to close a worth
less or inadequate institution or to withhold accredi
tation from the institution as a whole or from any
segment of it.

State standards should parallel NCATE standards as closely
as possible without violating conscience or professional
judgment.
23.

The standards are evaluated in terms of opinion, thus
subjective in nature. The term "adequate" is used often,
and rarely is there a means of spelling out the quantity
or quality requisite for making the item "adequate."

24.

This is a significant survey. Would it not be wonderful
sometime to evaluate institutions in terms of what they
produce?

25.

There is need of more objective evidence of quality.
Perhaps efforts are needed to evaluate through the
product, the student. Efforts are needed to secure and
verify all the information possible from other reports
and sources to avoid time waste and duplication. There
is need to encourage more evaluative studies by colleges
of education. Institutions should let committees see
usual weekday situations, not Sunday best behavior. How
about unscheduled committee visits? Some evaluating
committee members need to strengthen their integrity and
intestinal fortitude, to achieve level of courage to say
some of the things which need to be said.

CHAPTER III

AN APPRAISAL OF PROCEDURES USED IN TEACHER-EDUCATION
ACCREDITATION IN LOUISIANA

To apply Louisiana Standards for Accrediting Teacher-Education
Institutions (Appendix B) in the evaluation of colleges and universities
in the State, numerous procedures for evaluating committees are neces
sarily involved.

Certain procedures, because of their basic nature,

were repeated at each institution visited.
Eleven procedures which were consistently employed in the evalua
tion of the teacher-education institutions during the period 1956-1964
were printed and submitted in the form of a questionnaire to persons
who had previously served on evaluating committees.
appears as Appendix D.

The questionnaire

Following an explanation in the questionnaire

of each procedure to be appraised, there appear the numbers "1,” "2,"
"3," "4," and "5."

Participants were instructed to react to each

procedure in terms of one of the numbers from 1 to 5.

Number 1 represents

lowest opinion of the procedure, and number 5 represents highest opinion
of the procedure, with numbers 2, 3, and 4 indicating opinions between
the lowest and highest.
Participants were asked to use the back of the questionnaire page
to present any other opinions that they felt might need expression and
which the questionnaire arrangement did not specifically permit.

They

were further requested to record any additional procedures that they
felt should be employed by evaluating committees.
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I.

OPINION RATINGS OF EVALUATING COMMITTEE PROCEDURES

Table VII is a reproduction of the questionnaire used to elicit
reactions concerning evaluating committee procedures.

In the opinion

rating columns--"l," "2," "3," "4," and "5"--totals of specific opinion
ratings are shown for each of the procedures.

Fifty-four participants

responded to the questionnaire on procedures.
While Table VII shows that the respondents generally approve the
procedures employed in institutional evaluations, need for restudy of
some of the procedures is indicated as is noted, following, in discus
sions of the individual procedures.

Statements--Procedures Questionnaire

Statement 1:

On the evening before the evaluating committee's

appearance on a campus for an evaluation, they meet to have dinner and
to plan their work for the next three days on the college campus.
Opinion ratings from 1 through 5 for Procedure Statement 1 were as
follows:

1, 1, 4, 11, 37, with one rating under 1 and thirty-seven

ratings under 5.

Thirty-seven respondents gave the Statement the

highest opinion rating, and seventeen rated the Statement less than 5.

Statement 2:

Committees usually meet in the dean of education or

president's office on their first morning on a college campus to meet
certain individuals on the faculty and staff and to explain how the
evaluation will be accomplished.

Opinion ratings from 1 through 5 for

Procedure Statement 2 are as follows:

0, 0, 4, 11, 39.

Seventy-two

per cent of the respondents gave the Statement the highest opinion
rating.

Fifteen persons, 28 per cent, assigned a rating of less than 5.
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TABLE VII
NUMBER OF RESPONSES BY ALL RESPONDENTS TO PROCEDURES
EMPLOYED BY EVALUATING COMMITTEES AT
LOUISIANA TEACHER-EDUCATION INSTITUTIONS

Responses in Terms of
Score System
1
2
3
4
5
On the evening before the evaluating com
mittee's appearance on a campus for an
evaluation, they meet to have dinner and
to plan their work for the next three days
on the college campus.

1

4

11

37

0

0

4

11

39

A cross-section group of students is questioned
by the evaluating committee, especially by the
individual on the committee assigned the respon
sibility of writing the report for Section Four
of the Standards, "Student Personnel Services." 0

0

8

11

35

10

42

Committees usually meet in the dean of educa
tion or president's office on their first
morning on a college campus to meet certain
individuals on the faculty and staff and to
explain how the evaluation will be accom
plished.
3.

4.

5.

6.

7.

Individual members of committees meet with
various members of the faculty and staff of
the institution in order to obtain specific
information about the various standards of
the Section for which individual committee
members have responsibility.

0

Laboratory schools of teacher-education
institutions are visited by members of
evaluating committees.

0

Supervising teachers as a group are inter
rogated about the student teaching program
on the first or second afternoon of the
committee's campus visit.

0

Student teachers as a group are interro
gated about the student teaching program
on the first or second afternoon of the
committee's campus visit.

0

42

4

20

29

19

31
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TABLE VII (continued)

Responses in Terms of
Score System
1 2
3
4
5
8.

9.

10.

11.

On the morning of the committee's last day
on the campus, members give their individual
reports, to be criticized by other members
of the committee. In this way the total
report becomes a committee report.
Some committees have in the past given a brief
report of their findings before leaving the
campus to the president, the dean of education,
and others on the college faculty and staff.

0

0

0

7

47

7

8

15

12

12

In most evaluations, committees have not given
a report before leaving the campus to the
president, the dean of education, or others.
21

6

6

5

16

Committee members are not usually required to
present to the committee chairman their
written reports before leaving the college
campus. The reports may be typed later and
sent to the chairman by the members after they
have returned to their own campuses.

5

11

8

23

7

94

Statement 3:

A cross-section group of students is questioned by

the evaluating committee, especially by the individual on the committee
assigned the responsibility of writing the report for Section Four of
the Standards, "Student Personnel Services."
for this Statement were as follows:
registered an opinion of 5.

Opinion ratings from 1 to 5

0, 0, 9, 11, 35.

Sixty-five per cent

Nineteen persons, 35 per cent of the respon

dents, registered ratings of less than 5.

Statement 4:

Individual members of committees meet with various

members of the faculty and staff of the institution in order to obtain
specific information about the various standards of the Section for
which individual committee members have responsibility.

Forty-two of

the fifty-four respondents, 78 per cent, registered opinion ratings of
5 for this Statement.

Total opinion ratings were:

0, 0, 2, 10, 42.

No opinion ratings of less than 3 were registered.

Statement 5:

Laboratory schools of teacher-education institutions

are visited by members of evaluating committees.
Statement were:

0, I, 5, 6, 42.

Opinion ratings of the

Seventy-eight per cent of the respondents

rated the Statement 5, and none registered a rating of 1.

Only one regis

tered a rating of less than 3.

Statement 6:

Supervising teachers as a group are interrogated

about the student teaching program on the first or second afternoon of
the committee's campus visit.
were:

0, 1, 4, 20, 29.

Total opinion ratings of the Statement

Fifty-four per cent of the respondents rated

the Statement 5, and 37 per cent rated it 4.
than 3 was recorded.

Only one rating of less
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Statement 7:

Student teachers as a group are interrogated about

the student teaching program on the first or second afternoon of the
committee's campus visit.
0, 2, 2, 19, 31.

Total opinion ratings of the Statement were:

Fifty-seven per cent of the respondents rated the

Statement 5; 35 per cent rated it 4.

Seven per cent rated the Statement

3 or below.

Statement 8:

On the morning of the committee's last day on the

campus, members give their individual reports, to be criticized
members of the committee.
mittee report.

by other

In this way the total report becomes a com

Forty-seven respondents, 87 per cent of all respondents,

rated the Statement

5.

0, 0, 0, 7, 47.

opinion ratings below 4 were reported.

No

Statement 9:

The total opinion ratings of the Statement were:

Some committees have in the past given a brief report

of their findings before leaving the campus to the president, the dean of
education, and others on the college faculty and staff.
ratings of the Statement were:

7, 8, 15, 12, 12.

Total opinion

Twenty-two per cent of

the respondents rated the Statement 5, and 22 per cent rated it 4.

Thirty

persons, 56 per cent of the total, registered opinions of 3 or less.

Statement 10:

In most evaluations, committees have not given a

report before leaving the campus to the president, the dean of education,
or others.
action.

Statements 9 and 10 describe opposite evaluating committee

Total opinion ratings of Statement 10 were:

21, 6, 6, 5, 16.

Thirty per cent of the respondents rated the Statement 5; 39 per cent
rated it 1.
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Statement 11:

Committee members are not usually required to present

to the committee chairman their written reports before leaving the college
campus.

The reports may be typed later and sent to the chairman by the

members after they have returned to their own, campuses.
ratings of the Statement were:

6, 5, 11, 8, 23.

the respondents rated the Statement 5.

Total opinion

Forty-three per cent of

Twenty-three persons, 43 per cent

of all respondents, registered ratings of 3 or lower.

II.

ADDITIONAL OPINIONS REGARDING EVALUATING COMMITTEE PROCEDURES

When the questionnaire for determining opinion ratings of evaluating
committee procedures was forwarded to participants in this study, it was
accompanied by a letter explaining the questionnaire and also asking that
participants use additional space for recording other opinions (Appendix D ) .
It was noted that individuals might wish to present opinions regarding
procedures that could not be appropriately fitted into reactions to the
eleven procedures listed in the questionnaire.

Participants were further

requested to list any additional procedures that they felt should be
employed by evaluating committees.
Nineteen of the fifty-four participants detailed their reactions
to some of the statements in the questionnaire or suggested other
procedures.

Following is a list of these reactions:

Statement 1
1.

While the procedure of holding the dinner meeting to
organize the work of the committee has merit, there
is the danger of not devoting ample time to outlining
the work for the succeeding days. This opinion is
based on my experience as a member of a visiting
committee five years ago and as a member of an insti
tution visited.
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2.

Careful consideration must be given these dinners in
order to avoid social integration.

3.

The meeting is important; the dinner is irrelevant.

4.

Depends on whether it is a work session by the committee.

5.

The idea of the committee meeting to plan their visit is
OK, but the dinner is not necessary. To me it is a pure
attempt at "soft soaping" the members of the committee.

6.

Careful consideration must be given such meetings in
order not to promote integrated social meetings.

7.

Assignments could be made by chairman prior to arrival
on campus.

Statement 2
1.

In addition to the administrative personnel named,
department heads of subject matter fields who aid in
preparing the pre-service teacher should likewise be
present. Moreover, they should take part in all
deliberations the visiting committee holds with the
professional education staff. If nothing else, this
will aid in helping them recognize that they are
partners in the process of preparing teachers and aid
in eliminating the disruptive friction that frequently
prevails between the professional staff and this group.

2. This is necessary, but
with the committee of
night's meeting could
and an organizational

it could be done in conjunction
the night before. This first
be sort of an orientation meeting
meeting.

3. The group meeting consumes too much of the first morning
and does not always prove to be helpful to all members
of the committee.

Statement 3
1.

The deans of men and of women should be included with the
cross-section group of students.

2.

This is good if it can be made an unselected representa
tive sample.

3.

A cross-section group is good. My experience, however,
with the Evaluative Criteria is that you will get more
pertinent information from the campus leaders.

Statement 4
1.

Evaluating committee members need sometimes to check more
carefully with persons responsible for the program before
generalizing or making specific recommendations.

2.

As much of this as is possible should be determined from
previous reports, such as those to the State Department of
Education and to the Southern Association of Colleges and
Schools.

3.

Not only administrative personnel should be involved, but
also department heads of subject matter fields who aid in
preparing the pre-service teacher.

Statement 5
1.

Laboratory visits usually tell about physical facilities.
I would hate to judge the quality of experiences in such
a brief time.

2.

Unscheduled visits would be most significant.

Statement 6
1.

If possible do not meet with supervising teachers as a
group. One dominating teacher can distort the validity
of the evaluation.
Individual conferences with the
supervising teacher is best. This takes much time.
Since this is such an important phase of teacher educa
tion, this work merits the time of the entire committee
for at least one afternoon.

2.

Not as a group. Let this be a normal process as the
evaluating committee visits the laboratory school that
they may feel free at any time to talk to the teachers.

3.

I question group response.

4.

The head of the department (of education) should be
included with the group of supervising teachers.

Statement 7
1.

This needs to be well planned. I saw a poor use of this
practice on one evaluation occasion.
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2.

Keep the student teachers in groups as small as possible.
Here again the dominating personality, particularly if he
has an axe to grind or a gripe to air, will distort the
effort to make the evaluation objective.

3.

Not as a group.

4.

I question group response.

5.

Include the head of the department (of education) with
the group of student teachers.

Statement 8
1.

This Statement should be reworded to eliminate use of the
term "to be criticized." The final report should be the
result of consideration and revision of a subcommittee
report.

Statement 9
1.

This report need not be given if committee members have
fulfilled their function and have conferred with faculty
members and administration.

2.

This is not a good idea.

3.

This has merit if there is adequate time allotted for such
a report.

4.

I am not in favor of such a report.
I would rather discuss
the pertinent findings and then inform them that the report
will come as the result of more mature consideration.

5. The chairman could pay respects at this time. It
poor time to report when the report is neither in
or approved.

seems a
final form

6. It should be mandatory that the report be prepared before
the evaluating committee leaves campus, checked with the
president, dean of education, and others on the college
faculty and staff for accuracy and credibility of recommenda
tions, put in final form and given in toto to the education
faculty and other interested college personnel.
7. No good purpose is served by making a report to officials
of the institution visited before leaving the campus. All
findings and recommendations should be withheld until the
report has been finalized and submitted to the appropriate
agency, the State Board of Education.
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Statement 10
1.

A brief report should be made to the president and/or
dean and key faculty members before leaving the campus.

2.

Evaluations should be made available as soon as possible.

Statement 11
1.

The reports should be completed in light of criticisms
and handed in to the committee chairman before the
evaluating committee leaves the campus.

2.

The chairman should have the report of each member in
writing before leaving the campus.

3.

This is OK. However, care should be taken that the
report does not become altered to the point that it is
far removed from what was presented to the entire
evaluating committee on the morning of the last day.

4.

Evaluations should be made available as soon as possible.

5.

Work would move faster if reports were complete before
leaving the campus. I doubt that they improve in quality
or clarity by holding them for a month in the rewriting.

6.

Some gross and embarrassing inaccuracies have resulted
as a result of the past practice of putting the report
together after committees have left college campuses.
This leaves some question as to whether the work of
these committees can be considered professional in
nature.

1.

Committee members should be required to present to the
committee their written reports before leaving the
college campus.

8.

Reports of committee members ought to be completed and
submitted to the chairman before the evaluating committee
leaves the institution, and adequate time should be
allowed to do so.

9.

I believe a rough draft should be given to the chairman
before leaving the campus with the understanding that the
chairman may edit or make only minor changes.

Additional Opinions or Additional Procedures
1.

Ideally, a second get-together of the committee after
individual members have had a chance to reconstruct and
evaluate their experiences should be worth the cost.
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2.

Perhaps the various meetings could be arranged prior to
the committee's arriving on the campus. This would save
some time and then, too, faculty members and/or students
would have had time to think about teacher education and
anticipate questions and answers rather than say the first
word that comes to mind.

3.

I would like to see a committee composed mostly of persons
in education outside the State of Louisiana and officials
from the State Department of Education.
It would seem to
me that it is difficult for an individual from one of the
colleges or universities within the State to pass on or
evaluate a sister institution.
I, as a dean of education, would also like to have time
provided after the evaluation is over to talk with the
committee in order to (1) explain philosophy behind
certain practices and (2) to get suggestions as to how
to improve certain areas in light of their criticism.
This could be done after the report of the committee has
been sent to the University.

CHAPTER IV

AN APPRAISAL OF MODIFICATIONS
AT TEACHER-EDUCATION INSTITUTIONS

A letter-questionnaire was sent to the dean of education at each
teacher-education institution to determine the degree to which evaluating
committee recommendations had been accomplished at the nineteen institu
tions in the State.

The letter-questionnaire appears as Appendix E.

institution had been evaluated at least one time.

Each

All had been accredited

either provisionally or for the maximum period of five years except one
institution, which had ceased to function because it did not achieve
accreditation.
While the recommendations for the several teacher-education institu
tions were similar in many cases, each letter-questionnaire was different
because the recommendations for each institution were generally different.
Recommendations were listed individually, with space provided for the dean
of education to show by a check mark (
mendation had been met.
of check marks:

the degree to which each recom

The following columns were provided for placement

"None," "To Some Extent," "To a Large Extent," and "Fully.

Table VIII is divided into the six sections of the standards, with
totals of check marks for each of the four columns indicating degree of
accomplishment of the particular section.

Discussion of the reactions

regarding modifications at the institutions, with relationship to each of
the six sections of Louisiana Standards for Accrediting Teacher-Education
Institutions (Appendix B), is accomplished in the chapter divisions.
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TABLE VIII

NUMBER OF RESPONSES BY ALL RESPONDENTS TO RECOMMENDATIONS
FOR MODIFICATIONS AT TEACHER-EDUCATION INSTITUTIONS

Degrees of Accomplishment
To a Large
None Some
Extent
Fully
Purposes and Objectives

0

7

8

28

Organization and Administration

8

18

41

82

College Faculty and Other Instruc
tional Personnel

6

22

34

27

Student Personnel Services

16

25

42

68

Curricula

21

48

71

133

Facilities for Instruction

26

18

30

50

I.

PURPOSES AND OBJECTIVES

There are three standards in Section One, "Purposes and Objectives,"
of the Louisiana Standards for Accrediting Teacher-Education Institutions
(Appendix B ) .

Modifications at teacher-education institutions resulting

from recommendations made in relationship to this Standard are shown in
Table VIII.

Some accomplishment of each recommendation made had been

achieved; no institution reported a reaction under the "None" column.
Seven recommendations were reported accomplished to some extent; eight,
to a large extent; and twenty-eight were fully accomplished.
To accomplish changes in written purposes and objectives is, without
doubt, easier to achieve than are the recommendations involved in any of
the other sections.

It is possible that some recommendations have been
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accomplished on paper only.

Sixteen per cent of the recommendations

regarding purposes and objectives was reported as accomplished to some
extent, and 84 per cent was reported largely or fully accomplished.

II.

ORGANIZATION AND ADMINISTRATION

Recommendations made for modifications in organization and adminis
tration at the nineteen teacher-education institutions totaled 149.

Eight

recommendations, 5 per cent, were accomplished to no extent; eighteen, 12
per cent, to some extent; forty-one, 28 per cent, to a large extent; and
eighty-two, 55 per cent, were fully accomplished.
A larger per cent of the recommendations regarding organization
and administration was fully accomplished than was the per cent of those
that was fully accomplished for any other section.

Eighty-three per cent

of the recommendations was largely or fully accomplished, and 17 per cent
was accomplished to some or no extent.

This may be considered a good

percentage of accomplishment when it is noted that some of the recommenda
tions for modifications concerned such achievements as certification for
supervising teachers.

One institution was completely reorganized as a

result of the evaluation, and others accomplished significant organiza
tional and administrative change in teacher-education programs.

Ill.

COLLEGE FACULTY AND OTHER INSTRUCTIONAL PERSONNEL

There were eighty-nine recommendations regarding college faculty
and other instructional personnel.

Six recommendations, 7 per cent, were

accomplished to no extent; twenty-two, 25 per cent, to some extent;
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thirty-four, 38 per cent, to a large extent; and twenty-seven, 30 per
cent, were fully accomplished.
Sixty-nine per cent of the recommendations for modifications
regarding college faculty and other instructional personnel was accom
plished fully or to a large extent.

Thirty-one per cent was accomplished

to some extent or not at all.

IV.

STUDENT PERSONNEL SERVICES

Evaluating committees made 151 recommendations regarding modifi
cations in student personnel services.

While recommendations regarding

selective admission and retention in teacher-education programs are not
specifically mentioned in Section IV of the Standards, "Student Personnel
Services," reactions to recommendations regarding selection were recorded
with others for Section IV because they relate most specifically to
Section IV.
Sixteen recommendations, 10 per cent, were accomplished to no
extent; twenty-five, 17 per cent, to some extent; forty-two, 28 per cent,
to a large extent; and sixty-eight, 45 per cent, were fully accomplished.
Seventy-three per cent of the recommendations was accomplished fully or
to a large extent, and 27 per cent was accomplished to some extent or
not at all.

V.

CURRICULA

While recommendations regarding teacher-education councils are
not listed specifically in Section V of the Standards, "Curricula,"
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reactions to recommendations regarding such councils were recorded with
others for Section V.

The functions of the councils seem to relate

most logically to the standards in Section V.
There were 273 recommendations regarding modifications in cur
ricula.

Twenty-one, 8 per cent, were accomplished to no extent; forty-

eight, 17 per cent, to some extent; seventy-one, 26 per cent, to a large
extent; and one hundred thirty-three, 49 per cent, were fully accomplished.
Seventy-five per cent of the recommendations was accomplished fully or to
a large extent, and 25 per cent was accomplished to some or no extent.

VI.

FACILITIES FOR INSTRUCTION

A total of 124 recommendations was made regarding modifications
in facilities for instruction.

Twenty-six recommendations, 21 per cent,

were accomplished to no extent; eighteen, 15 per cent, to some extent;
thirty, 24 per cent, to a large extent; and fifty, 40 per cent, were
fully accomplished.
Sixty-five per cent of the recommendations was accomplished fully
or to a large extent, and 35 per cent was accomplished to some extent or
not at all.

VII.

SUMMARY OF RESPONSES TO RECOMMENDATIONS
RELATING TO THE SIX STANDARDS

A total of 829 recommendations regarding modifications at teachereducation institutions was made relating to the six sections of Louisiana
Standards for Accrediting Teacher-Education Institutions (Appendix B ) .
Seventy-seven, 9 per cent, were accomplished to no extent; one hundred
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thirty-eight, 17 per cent, to some extent; two hundred twenty-six, 27
per cent, to a large extent; and three hundred eighty-eight, 47 per cent,
were fully accomplished.
Seventy-four per cent of the total recommendations for modifications
was accomplished fully or to a large extent.

Twenty-six per cent was

accomplished to some extent or not at all.

VIII.

OTHER IMPROVEMENTS OR CHANGES

The letter-questionnaire regarding modifications at teacher-education
institutions (Appendix E) resulting from evaluations contained the following
final statement:
Please list below other improvements or changes that have
been accomplished directly or indirectly as a result of the
accreditation process required by the Louisiana State Board of
Education.
Ten deans of education reacted to the statement.

While many of the

accomplishments they listed appear to be normal results of preparation for
institutional accreditation, they are listed here under ’’Other Improvements
or Changes" because they were listed in that way by the deans.
At one institution, the following accomplishments were listed as
having resulted directly or indirectly from the accreditation process:
1.

Teaching curricula in social studies, science, and
mathematics revised to include more content

2.

General psychology dropped from all curricula,
allowing three additional semester hours for other
purposes

3.

Two curricula in library science added, one with a
high school teaching field and one coupled with the
elementary curriculum
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4.

Student teaching program revised, providing more
observation prior to student teaching

5.

Semester hour credit for student teaching increased
one semester hour, and three consecutive clock hours
per day in the laboratory school required

6.

Students may not schedule more than fourteen semester
hours during the semester of student teaching; most
schedule twelve or less

7.

More faculty members assist with supervision of student
teaching and more supervision accomplished

8.

A screening program organized and implemented, and its
effects being noticed

9.

A curriculum library organized; holdings already exten
sive

10.

The education, psychology, and women's physical education
areas housed in a new building, and the special education
department housed in an old building that has been com
pletely renovated and modernized.

At a second institution, the dean of education noted that he was
away at the time he received the questionnaire, serving as a visiting
professor at an out-of-state University; however, he sent a mimeographed
list of activities, some of which resulted from recommendations of an
evaluating committee.

Among these were:

1.

Professional and social meetings of supervising teachers
and student teachers

2.

Speaking engagements on the part of the dean of educa
tion

3.

Several out-of-town and out-of-state professional
meetings attended by the dean of education and his
faculty

4.

Publications on the part of the dean and the director
of the teacher placement bureau

5.

A "teacher fair” on the campus
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6.

Two new faculty members employed; one secretary and a
director of teacher placement bureau employed

7.

Achieved full accreditation by the Louisiana State Board
of Education.

A third dean of education listed the following achievements:
1.

Observation preceding semester of student teaching

2.

Increase in professional books collection in college
library

3.

Reduction in number of students entering social studieshealth and physical education curriculum

4.

Educational psychology added to all teacher-education
curricula.

At a fourth institution, the following accomplishments were listed:
1.

Addition of a reading laboratory and acquisition of ade
quate audio-visual material and library holdings

2.

Development of a course providing instruction in newer
methods of teaching mathematics

3.

Addition of a splendid new education and psychology
building that is "up to date" in every sense of the word

4.

Recognition of teacher education as the largest and most
concentrated discipline on the campus, with the adminis
tration providing adequate facilities

5.

Accreditation of the institution by the National Council
for Accreditation of Teacher Education.

The dean of education at a fifth institution reported that several
small departments had been combined.
A sixth dean reported:
1.

A 2 to 1 ratio of student teachers and supervising teachers
to be accomplished by 1965

2.

Three additional college supervisors of student teaching
added to the one already serving

3.

Development of handbooks for student teachers and for
supervising teachers

4.

The approval of a "full-fledged teacher-education council."
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At a seventh institution, the following accomplishments were listed:
1.

Written agreements between the institution and the school
system for student teaching arrangements

2.

Formulation of a long-term building plan

3.

Adequate office space for the treasurer of the institution

4.

Formation of a faculty welfare committee

5.

A guidance and counseling program placed in operation

6.

A library committee activated

7.

General education requirements reduced so as to provide
more credit allowance in teaching fields

8.

A new course developed, "Psychology of Learning and
Evaluation"

9.

Two new brick buildings completed in 1959; library awaiting
construction.

An eighth dean of education reported:
1.

Plans to add curricula in science-education and mathematicseducation by the 1965-1966 school year

2.

One member of the faculty awarded a doctorate.

At a ninth institution, the dean of education advised of the following
accomplishments:
1.

A written agreement regarding student teaching with a parish
school board

2.

Revision of handbook for student teachers

3.

Several staff members awarded the Ph. D. degree or on leave
pursuing the degree

4.

Accomplishment of course revisions

5.

Revision of student teaching requirements in health and
physical education

6.

One director of teacher training placed in overall charge
of student teaching.

Ill

A tenth dean of education noted that, without the accreditation
process, teacher education at his institution would probably not have
developed at so rapid a pace.

He added that the teacher-education

program had experienced a more favorable working climate and apprecia
tion, with the accreditation process serving as a vehicle for the
administration to examine critically the role of teacher education and
to understand the unique nature of such a program in the academic com
munity.

CHAPTER V

SUMMARY AND CONCLUSIONS

The program of evaluation and accreditation of teacher-education
institutions in Louisiana was officially begun on October 8, 1956, when
the State Board of Education adopted the Louisiana Standards for Accred
iting Teacher-Education Institutions (Appendix B ) , later identified as
State Department of Education Bulletin 996.

Before teaching certificates

may be issued to graduates of Louisiana teacher-education institutions,
the institutions must be evaluated in terms of the provisions of Bulletin
996 and subsequently accredited by the State Board of Education.
When questionnaires for this study were submitted to deans of
education and other participants on evaluating committees, the nineteen
teacher-education institutions in the State had been evaluated two or
more times.

One institution failed to achieve accreditation and was,

therefore, required to cease operation because its graduates could not
be certificated and legally employed to teach in Louisiana.

The other

institutions achieved full (five years) or provisional accreditation.

I.

SUMMARY

This study dealt with an appraisal of:
1.

Louisiana standards for accrediting teacher-education
institutions,

2.

Procedures used in teacher-education accreditation in
Louisiana, and

3.

Modifications in programs and in institutions resulting
from teacher-education accreditation in Louisiana.
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It was concerned with reaction to each standard in Bulletin 996 (Appen
dix B) , reaction to the eleven procedures employed by all evaluating
committees, and with modifications in programs and in institutions
resulting from evaluation and subsequent accreditation by the Louisiana
Board of Education.

Louisiana Standards for Accrediting Teacher-Education Institutions
Each of the six sections of the standards in Bulletin 996 (Appen
dix B) was appraised by means of questionnaire (Appendix C) information.
An overall evaluation, which was a summary of opinion ratings, was made
for each section.

Section One, "Purposes and Objectives."

The overall evaluation

of this Section shows opinion ratings from 1 (lowest opinion) to 5 (highest
opinion) as follows:

0, 1, 11, 11, 22.

Forty-nine per cent of the respon

dents gave the Section the highest opinion rating of 5; 24 per cent, a
rating of 4; 24 per cent, a rating of 3; 3 per cent, a rating of 2; and
none gave the lowest rating of 1.

The overall evaluation shows fewer

ratings of 5 than the ratings for the individual standards show.
Significant among the additional standards suggested were (1) a
standard to indicate the extent to which the purposes and objectives as
stated are being fulfilled and (2) a standard to require that teacher
education be a bona fide, not an auxiliary, function of the institution.

Section Two, "Organization and Administration."

The overall evalua

tion of Section Two shows opinion ratings from 1 to 5 as follows:
2, 23, 20.

0, 0,

Forty-five per cent of the respondents gave the Section the

highest opinion rating of 5; 51 per cent, a rating of 4; 4 per cent, a
rating of 3; and none gave opinion ratings of 2 and 1.

The overall

evaluation again shows fewer ratings of 5 than the ratings for the indi
vidual standards show.
Additional significant standards suggested were (1) one to show
what other duties the chief administrative officer of education performs
and (2) one that would prohibit or regulate graduate students' teaching
freshmen and sophomores, particularly without adequate supervision.

Section Three, "College Faculty and Other Instructional Personnel.
The overall evaluation of Section Three shows opinion ratings from 1 to 5
as follows:

0, 0, 4, 14, 25.

Fifty-eight per cent of the respondents

gave the Section the highest opinion rating of 5; 33 per cent, a rating
of 4; 9 per cent, a rating of 3; and none gave opinion ratings of 2 and 1
The overall evaluation of the Section shows fewer

ratings of 5 than are

indicated by reactions to the individual standards.
Six suggestions for additional standards were made.
among these are two:

Significant

one, that there should be a standard dealing with

continuous evaluation of proficiency in teaching for faculty members
individually, and another that a standard should deal with faculty
members' teaching out of their fields of specialization.

It was also

suggested that the excessive use of the word and the idea "minimum"
should be avoided.

Section Four, "Student Personnel Services."

The overall evalua

tion of this Section shows opinion ratings from 1 to 5 as follows:
4, 16, 22.

Fifty-two per cent of the respondents

0, 0,

gave Section Four the

115

highest opinion rating of 5; 38 per cent, a rating of 4; 10 per cent,
a rating of 3; and none gave opinion ratings of 2 and 1.

The overall

evaluation shows somewhat fewer ratings of 5 than the ratings for the
individual standards show.
One significant suggestion regarding additional standards cited
need for more clearly defined ways of securing information about the
extent to which standards are being met at the institution.

Section Five, "Curricula.11 The overall evaluation of Section
Five shows opinion ratings from 1 to 5 as follows:

0, 0, 1, 20, 25.

Fifty-five per cent of the respondents gave Section Five the highest
opinion rating of 5; 43 per cent, a rating of 4; 2 per cent, a rating
of 3; and none gave opinion ratings of 2 and 1.

The overall evaluation

shows considerably fewer ratings of 5 than the ratings for the indi
vidual standards show.
Two significant suggestions were presented regarding additional
standards.

One noted that attention should be given in the standards

to every field of certification, including minors as well as majors.
The other suggestion was to the effect that Section Five involves too
much data:

there should be a section regarding curricula and another

regarding professional laboratory experiences.

Section Six, ’’Facilities for Instruction.11 The overall evalua
tion to this Section shows opinion ratings from 1 to 5 as follows:
0, 16, 24.

0, 0,

Sixty per cent of the respondents gave Section Six the highest

opinion rating of 5; 40 per cent, a rating of 4; and none gave opinion
ratings of 3, 2, and 1.

The overall evaluation shows considerably fewer

ratings of 5 than the ratings for the individual standards show.
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Two significant suggestions regarding additional standards were
made.

First, the laboratory school (on-campus, it is presumed) is too

artificial for the total student teaching experience; some off-campus
student teaching should be done by each student, and the standards
should include such a requirement.

Second, there should be a standard

regarding facilities for the professional education faculty and staff.

Individual Reactions to Total Standards.

Twenty-five respondents

submitted opinions regarding Louisiana Standards for Accrediting TeacherEducation Institutions (Appendix B), some of them involving considerable
detail.

Six of these opinions seem to be particularly significant and

are listed below:
1.

The Supervisor of Teacher Education and Certification
in the State Department of Education has more authority
regarding evaluation and accreditation than seems
proper.

2.

A complete section of Bulletin 996 (Appendix B) should
be devoted to student teaching.

3.

There is an immediate need for state evaluation and
accreditation of graduate programs in Louisiana. A
section of Bulletin 996 should be devoted to such
programs.

4.

The use of the rating scale is a basic weakness in
Bulletin 996. Provision should be made for selfevaluators at institutions to record quantitative as
well as qualitative judgments.

5.

Inexact terms such as "adequacy'’ and "effectiveness"
should be eliminated.

6.

Several standards should be added concerning:
a.
b.
c.

Advisory councils for education programs
Scope and sequence of professional courses
Research activities on the part of the faculty.
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Procedures Used in State Accreditation of Teacher Education in Louisiana
Fifty-four respondents reacted to the questionnaire (Appendix D)
regarding the basic procedures used in accreditation of teacher education
in Louisiana.

There were 594 individual opinion ratings of the eleven

statements of procedures.

Total opinion ratings from 1 (lowest opinion)

to 5 (highest opinion) of the eleven procedures follows:
353.

6, 24, 61, 120,

Sixty per cent of the individual opinion ratings was shown under

the highest opinion rating of 5; 20 per cent, under 4; 10 per cent, under 3;
4 per cent, under 2; and 6 per cent, under 1.

General approval of the

procedures is indicated by the ratings.

Additional Opinions Regarding Evaluating Committee Procedures.
Nineteen respondents showed reactions to some of the procedure statements
or suggested other procedures.

The following seem to be the most sig

nificant of these reactions.
1.

Evaluating committee members need sometimes to check
more carefully with persons responsible for the program
(in education) before generalizing or making specific
recommendations.

2.

The interrogation of student teachers as a group
regarding the student teaching program should be well
planned.

3.

To give to the president and other officials of the
institution a report of the evaluating committee's
findings before the committee leaves the campus is illadvised. The committee report at that time is neither
in final form nor finally approved by the entire evaluat
ing committee.

4.

Reports of evaluating committee members should be
completed in terms of criticisms of the total committee
and handed to the committee chairman before the evaluat
ing committee leaves the campus.
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Additional Procedures.
opinions regarding procedures.

Three respondents presented additional
The most significant of these opinions

suggests that the composition of evaluating committees should be changed
from that used in the past.

Evaluating committees, it was suggested,

should be comprised primarily of out-of-state members together with
officials from the Louisiana Department of Education, thereby providing
an evaluation that would probably be more objective.

Modifications in Programs and in Higher Education Institutions Resulting
from State Accreditation of Teacher Education in Louisiana.
There were 829 individual responses by deans of education to
modifications recommended by evaluating committees for teacher-education
institutions.

When these recommendations were classified under the six

sections of Bulletin 996 (Appendix B), it was shown that 388 responses,
47 per cent of the total, were recorded under the column "fully accom
plished"; 226, or 27 per cent, under "accomplished to a large extent";
138, or 17 per cent, under "accomplished to some extent"; and 77, or 9
per cent, under "accomplished to no extent."

Other Improvements or Changes.

The letter-questionnaire to deans

of education (Appendix E) regarding modifications in programs and insti
tutions as a result of the accreditation process provided space for listing
of other improvements or changes at the institutions.

Ten individuals

listed such improvements or changes, but virtually all of them were modi
fications that should come normally as a result of the accreditation
process and do not represent "other" improvements or changes.
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The most significant observation was to the effect that, without
the accreditation process, teacher education at one particular institution
would probably not have developed at so rapid a pace.

The observation

continued that the particular teacher-education program had experienced a
more favorable working climate and appreciation, with the accreditation
process serving as a vehicle for the administration to examine critically
the role of teacher education and to understand the unique nature of such
a program in the academic community.

II.

CONCLUSIONS

Responses of individuals involved in the accreditation process
indicate the justification of certain implications:
1.

The Louisiana program of accreditation of teacher-education
institutions has been effective. Only 9 per cent of the
829 recommendations regarding modifications in programs
and in higher education institutions has not been accom
plished to some degree. Ninety-one per cent has been
accomplished fully, largely, or to some degree.

2.

The standards and procedures employed in the program of
accreditation should be continued.

3.

Improvement of the program should be continually and
professionally planned. Such planning could involve
consideration of the recommendations in this study
made by respondents to questionnaires.
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APPENDIX A

Baton Rouge, Louisiana
July 8, 1964

I am attaching a questionnaire by means of which I hope to
gather some of the data for my proposed dissertation, "An Appraisal
of State Accreditation of Teacher Education in Louisiana." Informa
tion obtained by means of this questionnaire will be used to present
a picture of the current status of teacher education accreditation in
the United States.
Whether your answer to theflrst interrogation of this
questionnaire is "yes" or "no," your completing the remaining appro
priate portions of the form will be of much assistance to me as I
attempt to set the stage in the first chapter for the following
chapters. Neither you nor your state will be identified in the study.
Thank you very much.
Sincerely yours,

James Sylvest
General Extension Division
Louisiana State University
Baton Rouge, Louisiana 70803
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Questionnaire for Dissertation
"AN APPRAISAL OF STATE ACCREDITATION
OF TEACHER EDUCATION IN LOUISIANA"

1.

Does the State Department of Education evaluate and accredit TeacherEducation institutions in your state?
Yes_______ No_______

2.

If the responsibility for this accreditation does not rest with the
State Department of Education, please name the organization or agency
that is assigned the responsibility. ________________________________

3.

Are the standards for accreditation of teacher-education institutions
in your state in written form?
Yes_______ No_______

4.

Are evaluations for state accreditation accomplished after the insti
tution has completed a self-study in terms of written standards
published by the State Department of Education (or other agency charged
with the responsibility of accreditation of teacher-education insti
tutions)?
Yes_______ No_______

5.

Are committees of evaluators, who go to college campuses for firsthand
investigations of the quality of teacher-education institutions, used
in your accreditation program?
Yes_______ No_______

6.

If evaluating committees do not make firsthand evaluations on the
campuses, please state how accreditation status is determined.

7.

If you as director or supervisor of the teacher-education program had
the authority as an individual to change the system in your state for
evaluating and accrediting teacher-education institutions, what changes
would you seek?

Your State
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INTRODUCTION

The approval and supervision of institutions and programs for the
education of teachers for the children of Louisiana is the legal respon
sibility of the State.

This program is a cooperative undertaking between

:he respective colleges and the State Department of Education.

The

responsibility, together with the necessary authority, is delegated to
j

the State Board of Education and the program is administered by the
^tate Department of Education.
}
I
!
To be eligible for professional service in the schools of Louisiana,
k teacher must hold a teacher*s certificate issued by the Louisiana State
Department of Education. Professional certificates are issued only to
1
persons who have successfully completed an approved teacher-education
1
purriculum at an approved college or university.
Teacher-education curricula are developed by the colleges and
universities with the cooperation of the State Department of Education.
•i

Louisiana institutions approved for teacher education are those colleges
land universities which meet the required standards and receive the
approval of the Supervisor of Teacher Education and Certification for
■their several teacher-education curricula.
The quality of work done by beginning teachers in Louisiana depends
;to a great extent upon the quality of the teacher-education programs in
Lhe colleges and universities from which they were graduated.

In order

'}to assure an adequate supply of well-trained teachers, it is essential
ithat colleges and universities continuously study, evaluate, and improve
;their programs of teacher education.

These institutions must have the

^philosophy, faculty, organization and administration, and the physical
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facilities necessary to provide a sound teacher-education program.
A college or university must satisfactorily meet the standards
included in the areas listed below if it is to be approved for
teacher education.
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Name of Institution _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
President of Institution _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _______________________
Dean or Head of Department of Education _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Director of Teacher Training _______________________________________
List accrediting associations or organizations which have accredited
or approved the institution:

Number of full-time faculty members employed: ________________
Number of students enrolled in institution: __________________
Number of faculty members employed in teaching professional
education courses:
a.

full time _______________

b.

part time _______________

List preparation of teacher-education faculty (See Schedule A)

Instructions:

Name

List the names of all faculty members in the Department or College of Education,
including the Laboratory Schooi(s), supplying the information indicated. Every
supervising teacher having one or more student teachers assigned to him must be
reported in this schedule.

Title
and/or Rank

Nature of Duties

*
Degrees Earned
APPENDIX

Part Time
or
Full Time

B

SCHEDULE A . PI&KfiHATltiJJ OF FACULTY' ' '
(continued)

~
Where Earned

When Conferred

Teaching"Experience in
Elementary-Secondary Education
When 1
Where
* Grade Level

Experience Other Than
Teaching Experience*

APPENDIX
B

i
CN
I

♦If Column 8 is left blank, please fill in Column 9

i-i.J
APPENDIX B

Number of supervising teachers presently employed:
Number of students enrolled in teacher education: _____________
List teacher-education curricula offered and indicate number of
students majoring in each.

(Count each student only once.)

Indicate by "x" where student teaching is done:

On-Campus
Explain:

Off-Campus

Both

__________________________________________

- 7 -
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LOUISIANA
STANDARDS FOR ACCREDITATION
OF
TEACHER-EDUCATION INSTITUTIONS

Section One
PURPOSES AND OBJECTIVES

Educational institutions are established for purposes that are
related to the beliefs and aspirations of their founders.

It is

extremely important that the purposes for which an institution is
established be clearly stated so that prospective students may know
the character of the educational program to which they commit them
selves when they enroll.
The objectives of an institution are the specific goals toward
which it works in attempting to realize its purposes.

The objectives

which are set up to give direction to the teacher-education program
are of primary importance in this study.

In the final analysis the

evaluation of the teacher-education program is concerned with the
degree of consistency between actual practice and stated objectives.

STANDARDS

Indicate Below the
Extent to Which Standards
Are Met (See Key)
I.

The current catalogue of the insti
tution contains a statement of the
general purposes for which the
institution was established.

II.

The current catalogue contains a
statement of the objectives of the
teacher-education program.

- 8 -
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III.

Provision has been made for the periodic
re-evaluation and revision of these
objectives.

Composite Evaluation of Section I.
Notes

The composite evaluation of
the section is a subjective
evaluation of the entire
section. It must not be
construed as being an aver
age of the ratings of the
several standards.

Key To Scoring Standards;
5 - Outstanding
U - Above average
3 - Average
2 - Poor
1 - Unsatisfactory
0 - Does not apply

List Strong Points*

APPENDIX B

List Needed Improvements:

Recommendations:

125

|

APPENDIX B

is

*

Section Two
ORGANIZATION AND ADMINISTRATION

The purposes of organization and administration in an educational
iinstitution are to facilitate the instructional program.
zation facilitates smooth operation.

Good organi

Good administration insures the

efficient and economical management of the affairs of the institution.
Both are essential to a good program of instruction.

STANDARDS

Indicate Below the
Extent to Which Standards
Are Met (See Key)
I.

The institution has a logical and effective
organization appropriate to its purposes,
___________
size, and instructional program.

II.

The institution has an administrative
organization which gives recognition to
the relative importance of teacher
education.

III.

Some organizational unit (college or
department) of the institution is
responsible for the administration and
improvement of the teacher-education
program.

IVo

The college or department of education
has equal status with other colleges or
departments.

V.

The college or department of education
has satisfactory relations with other
colleges or departments of the institu
tion that participate in the education
of prospective teachers.

VI.

Adequate professional laboratory expe
riences for all students of teacher
education are provided under direct
supervision of the faculty of the
teacher-education institution.

- 11 -
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VII.

VIII.

All staff members (on-campus and
off-campus) engaged in teacher educa
tion are properly qualified. All
supervising teachers are properly
certified.
The laboratory school (on-campus or
off-campus) is a school approved by
the State Department of Education.

IX.

The program of student teaching is
organized and guided by a properly
qualified director of teacher training.

X.

Where off-campus laboratory schools are
used, there is a veil-defined agreement
concerning the student teaching program
between the institution and the school
systems to which the laboratory schools
belong.

XI.

XII.

The governing authority of the institution
has established and published administra
tive policies for the operation of the
institution.
Within the framework of administrative
policy, the president of the institution
makes provision for the performance of
all administrative functions by assigning
responsibilities to competent personnel.

XIII.

The institution has a competent financial
officer and staff responsible for business
management.

XIV.

The institution operates on a budget which
is prepared in conformity with sound busi
ness principles.

XV.

The budget of the institution makes
adequate provision for the operation of
the teacher-education program. A fair
distribution of the relative amounts
expended for instruction, administration,
maintenance, equipment and supplies, library,
student activities, capital outlay and debt
services is provided in the budget.

- 12 -
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Composite Evaluation of Section II.
Note:

The composite evaluation of the
section is a subjective evalua
tion of the entire section. It
must not be construed as being
an average of the ratings of the
several standards.

Key to Scoring Standards:

5 - Outstanding
i; - Above average
3 - Average
2 - Poor
1 - Unsatisfactory
0 - Does not apply

List Strong Points:

- 13 -
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„ist Needed Improvements:

Recommendations:
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Section Three
COLLEGE FACULTY AND OTHER INSTRUCTIONAL PERSONNEL

The training and experience of the entire teaching staff are
important factors in the consideration of an institution for teacher
education.

In general, the heads of the departments should have a

doctorate in their respective fields and other faculty members should
have at least a master*s degree.

Those teaching professional education

subjects should have had actual school experience in the area of educa
tion for which the student is being prepared.
for the security of all faculty members.

Provisions should be made

The teaching load of faculty

members should not be in excess of the standards prescribed by the
Southern Association of Colleges and Secondary Schools.

STANDARDS

Indicate Below the
Extent to Which Standards
Are Met (See Key)
I.

II.

III.

All faculty members meet the minimum
standards of qualifications as pre
scribed by the Southern Association
of Colleges and Secondary Schools.
A minimum of a master*s degree
appropriate to the areas and levels
of responsibility is held by all
members of the teacher-education
faculty, on-campus or off-campus,
part-time or full-time0
The faculty member who is responsible
for directing the program of teacher
education holds an appropriate earned
doctor*s degree.

- 15 -
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IV.

All members of the teacher-education
faculty have a minimum of three years
of experience in the elementary or
secondary school program appropriate
to the areas and levels of their
responsibility.

V.

All members of the faculty are members
of one or more professional organizations
in the field of their special interest or
responsibility, and of state, regional, or
national education associations.

VI.

All members of the faculty attend annually
one or more state, regional, or national
professional conferences.

VII.

There is evidence that all members of the
faculty are engaged in continuous study
and self-improvement through formal study,
research, professional writing, speaking,
travel, and related activities.

VIII.

The institution has written policies and
makes adequate provision for the welfare
of faculty members with respect to the
following items:
A.

Salaries

B.

Te nure

C.

Reti rement

D.

Rank

E.

Teaching load

F.

Sabbatical leave

G.

Sick leave

H.

Group insurance

I.

Funds for attending scholarly meetings

Composite Evaluation of Section III.

- 16 -
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Note:

j

The composite evaluation of the
section is a subjective evaluation
of the entire section. It must not
be construed as being an average of
the ratings of the several standards.

Key to Scoring Standards:
5> - Outstanding
U - Above average
3 - Average
2 - Poor
1 - Unsatisfactory
0 - Does not apply

i
liist Strong Points:

- 17 -
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|jist Needed Improvements:

l|ecomme n d ati o n s :
'
•
j
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Section Four
STUDENT PERSONNEL SERVICES

It is essential for all institutions engaged in teacher preparation
'ito work constantly to extend and improve the student personnel servies
ithey provide.

The quality and extent of student personnel services are

lone measure of the effectiveness of an institutions teacher-education
program.

STANDARDS

Indicate Below the
Extent to Which Standards
Are Met (See Key)
I.

II.

III.

IV.

V.

The institution has a well-organized
program for the recruitment of pros
pective teachers for the elementary
and secondary schools.

___________

The institution cooperates with other
agencies in encouraging and stimulating
selective recruitment for the teaching
profession.

___________

The institution has established policies
on admission of students to teacher edu
cation and their retention in this program
or redirection to other fields.
The institution, in cooperation with the
various high schools, encourages the
selection of those high school students
who show promise in the teaching profes
sion.
The institution sponsors student organi
zations which actively encourage better
students to enter the teaching profession.

- 19 -
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VI.

VII.

VIII.

IX.

X.

XI.

XII.

XIII.

The institution has definite standards
in awarding scholarships to students
desiring to become teachers.
The institution requires graduation from
an approved secondary school (or its
authorized equivalent) as a prerequisite
to admission.
The institution provides for orderly
methods of obtaining and filing infor
mation relative to candidates applying
for admission.
The institution requires students to
make formal application for admission
into teacher education not later than
the beginning of the junior year and
provides professional guidance for such
students during the freshman and sophomore
years.
The institution has competent and qualified
personnel for guidance and counseling.
The institution utilizes its total faculty
resources in providing a guidance program
which will aid in the personal growth and
development of those students who are to
become teachers.
Students in teacher education are given
the necessary corrective training to
remedy the defects which they have in
reading, writing, speech, and related
areas.
The institution employs informationgathering procedures which provide
centralized current data concerning
students in teacher education.

XIV.

The institution provides an effective
placement service designed to assist in
finding positions which will permit the
maximum contribution of graduates to the
teaching profession.

XV.

The institution provides an intelligible
transcript of record, including a state
ment of course titles, to facilitate
ready interpretation by certification
authorities and prospective employers.

APPENDIX B

| XVI.
|

j

The institution maintains relationships
with elementary and secondary schools in
order to evaluate its own program of
teachereducation and to assit its grad
uates in successfully adjusting to their
teaching positions.
Composite Evaluation of Section IV.
Note:

The composite evaluation of
the section is a subjective
evaluation of the entire
section. It must not be
construed as being an average
of the ratings of the several
standards.

Key to Scoring Standards:
5 - Outstanding
U - Above average
3 - Average
2 - Poor
1 - Unsatisfactory
0 - Does not apply

I^ist Strong Points:
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List Needed Improvements:

^commendations:
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Section Five
CURRICULA

|

Each curriculum in teacher education must provide the prospective

teltcher with a broad background in general education in addition to

I

appropriate professional education and specialized education,,

It must

provide rich experiences in working with children and youth both in
school and out of school.

In organizing a teacher-education program,

is essential that, a proper balance be maintained among the three
*?k&s in general, professional, and specialized education.

STANDARDS

Indicate Below the
Extent to Which Standards
Are Met (See Key)
I.

II.

III.

IV.

Each teacher-education curriculum meets
State certification requirements in
General Education.

___________

Each teacher-education curriculum at. the
elementary level meets State certification
requirements in Professional Educati on.

___________

Each teacher-education curriculum at the
secondary level meets Stake certification
requirements in Professional Education.______ ___________
Each teacher-education curriculum at the
elementary level meets State certification
requirements in Specialized Education.

___________

V.

Each teacher-education curriculum at the
secondary level meets State certification
requirements in Specialized Education._______ ___________

VI.

There is evidence that each teachereducation curriculum at the elementary
level shows particular concern for the
type of work which prospective teachers
are to do in the elementary schools._________ ___________
- 23 -
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VII.

There is evidence that, each teachereducation curriculum at the secondary
level shows particular concern for the
type of work which prospective teachers
are to do in the secondary schools.

VIII.

This current catalog includes only those
curricula which have been approved by
the Supervisor of Teacher Education and
Cert IfIcation.

IX.

Each t.eacher-education curriculum provides
some free electives from which students may
select, courses in Keeping with their needs
and Interests.
Each teacher-education curriculum requires
guided observation experiences prior to
student beaching.
List, courses in which observation is done:
(Check)
Courses

As a

Hjroup
1.
2

_____

.

3 . __________________________________
1*.

________

Other opportunities for observation:
1.

2.
3.
l|*
Observation is assigned during:
Fre simian year
Sophomore year

Junior y e a r
Senior year

- 2i| -
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XI.

Each teacher-education curriculum requires
working with children in in-school and
out-of-school experiences prior to or
paralleling student teaching.
Give examples.
In-school
1.

2

.

3.
h.

Out-of-school
1.

.

2

3.
U.
XII.

XIII.

XIV.

XV.

The institution designates a faculty member
to assign student teachers to properly cer
tified supervising teachers.
Adequate provision is made for the guidance
and supervision of all on-campus and offcampus laboratory in-school experiences by
full-time, adequately trained, paid pro
fessional personnel of the teacher-education
institution.
The institution requires a minimum of 90
clock hours of observation and student
teaching with a minimum of U5 clock hours
of actual classroom teaching during a
regular semester of the academic year.
The institution requires the supervising
teacher to hold regular conferences with
student teachers, to plan in advance for
teaching, and to devise ways of evaluating
and improving student teaching performance.

- 25 -

APPENDIX B

XVI.

j XVII.

The institution has adequate personnel
on its full-time professional staff for
supervising and coordinating student
teaching and other professional labora
tory experiences throughout the institution
(on-campus and off-campus).
The institution has satisfactory practices
for evaluating competencies of student
teaching, for the improvement of the
student teacher, for the welfare of
children under his instruction, and for
providing a rating useful in teacher
placement and in follow-up supervision.
Composite Evaluation of Section V.
Note:

The composite evaluation of
the section is a subjective
evaluation of the entire
section. It must not be
contrued as being an average
of the ratings of the several
s tandards.

Key to Scoring Standards:

5 - Outstanding
lr<- Above average
3 - Average
2 - Poor
1 - Unsatisfactory
0 - Does not apply

List Strong Points:

APPENDIX B

,ist Needed Improvements:

'Recommendations:
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Section Six
FACILITIES FOR INSTRUCTION

The institution must have facilities for instruction which are
i

Adequate to serve effectively the accomplishments of its defined
purposes.
STANDARDS

"

I.

II.

"

Indicate Below the
Extent to Which Standards
Are Met (See Key)

Buildings, classrooms, and other
facilities at the institution are
adequate to provide for general,
professional, and specialized edu
cation in the program of studies.
The laboratory school (on-campus and
off-campus) is a school approved by
the State Board of Education.

III.

The classrooms in laboratory schools
are of sufficient size to provide for
seating of supervisors and observers.

IV.

Adequate equipment and materials of
instruction are available at the
institution to provide for an accepts
able program of teacher education in
general, professional, and specialized
education.

V.

The laboratory school is adequately
equipped with materials of instruction
which provide the student teacher with
experience in their use.

VI.

The library facilities of the institution
meet the minimum standards prescribed by
the Southern Association of Colleges and
Secondary Schools.

___________
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Section Six
FACILITIES FOR INSTRUCTION

■j

The institution must have facilities for instruction which are
Adequate to serve effectively the accomplishments of its defined
'■*4

purposes.
STANDARDS

" " ''

I.

II.

III.

Indicate Below the
Extent to Which Standards
Are Met (See Key)

Buildings, classrooms, and other
facilities at the institution are
adequate to provide for general,
professional, and specialized edu
cation in the program of studies.
The laboratory school (on-campus and
off-campus) is a school approved by
the State Board of Education.
The classrooms in laboratory schools
are of sufficient size to provide for
seating of supervisors and observers.

IV.

Adequate equipment and materials of
instruction are available at the
institution to provide for an accept
able program of teacher education in
general, professional, and specialized
education.

V.

The laboratory school is adequately
equipped with materials of instruction
which provide the student teacher with
experience in their use.

VI.

The library facilities of the institution
meet the minimum standards prescribed by
the Southern Association of Colleges and
Secondary Schools.
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APPLICATION OF THE STANDARDS

I.

All programs of teacher education must be in accordance with
standards and policies established by the State Board of Education,

II.

All institutions presently approved for teacher education will be
considered to have tentative institutional approval.

III.

Institutions with tentative approval will be given not more than
three years from the date of adoption of these standards by the
State Board of Education to seek approval.

Such approval is

necessary if the institution is to continue as an institution for
teacher preparation.
IV.

Procedure for securing full approval:
A.

The institution desiring full approval shall file appropriate
application with the Supervisor of Teacher Education and
Certification, Louisiana State Department of Education.

B.

The Supervisor of Teacher Education and Certification, upon
receipt of the application, will send to the applying insti
tution six sets of schedules in keeping with the programs for
which approval is desired.

Five sets, properly filled out by

the applying institution, will be returned to the Supervisor
of Teacher Education and Certification not later than sixty
days from the time of the receipt of the forms.

The sixth

set is to be retained by the institution.
C.

A reviewing committee will be appointed by the Supervisor of
Teacher Education and Certification to review the schedules
and to visit and evaluate the teacher-education programs of

- 32 -
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each institution.

The personnel of each committee shall

consist of five members, four to be selected by the Supervisor
of Teacher Education and Certification, who shall serve as
chairman of each committee.
D.

The State Superintendent of Education shall use the report
of each visiting committee in making recommendations to the
Louisiana State Board of Education.

Upon receiving the report

and recommendations, the Board shall take appropriate action.
V.

The expenses of a member of the visiting committee may be paid by
his employer.

Unless otherwise provided for, all expenses incurred

in connection with the visitation shall be borne by the applying
institution.
I,

After an institution is approved, it shall submit such reports as
the Supervisor of Teacher Education and Certification deems neces
sary.

Each institution shall be re-evaluated by a visiting committee

during each five-year period.

It may be evaluated more frequently

at the discretion of the Supervisor of Teacher Education and
Certification.
[I.

If, after being approved, an institution wishes to add certain
teacher-education curricula, a schedule shall be filled out for
such curricula and submitted to the Supervisor of Teacher Education
and Certification for approval.

A reviewing committee may be asked

to visit the institution to see that it is adequately prepared to
offer such curricula.
II.

If, after being approved, an institution wishes to revise or delete
an approved teacher-education curriculum, it shall immediately advise
the Supervisor of Teacher Education and Certification.
- 33 -

APPENDIX C

Baton Rouge, Louisiana
July 8, 1964

The attached questionnaire is arranged to elicit your reaction to each standard in the
six Sections of the Louisiana Standards for Accrediting Teacher-Education Institutions (A).
It is also arranged so that you can show an overall evaluation of each of the six Sections (B) ,
so that you can make suggestions for additional standards or areas in which additional stand
ards should be developed relating to each Section (C), and so that you can react to the total
standards (D). Please show your reaction, as the questionnaire indicates, in each space pro
vided .
Under "A.
Standards," the words "Significant" and "Information" are shown after each
standard preceding blank spaces under the numbers "1," "2," "3," "4," and "5." The word "Sig
nificant" is a code for the following question:
Is this standard significant in determining the effectiveness
of the teacher-education program?
The word "Information" is a code for the following question:
As stated, does this standard elicit sufficient and proper
information needed by evaluators7
Please react to each standard in terms of these two questions in the blank spaces provided
under the numbers.
NUMBER 1 INDICATES LOWEST OPINION AND NUMBER 5 INDICATES THE HIGHEST
OPINION OF THE STANDARD, WITH NUMBERS 2 , 3 , AND 4 INDICATING OPINIONS BETWEEN LOWEST AND
HIGHEST.
In other words, if you feel that Standard I of Section One is extremely significant in
determining the effectiveness of the teacher-education program, you should place a check mark
( l/5 under the ”5" following the word "Significant."
If you feel that Standard I has little
or no value in eliciting sufficient and proper Information needed by evaluators, you should
place a check mark ( v O under the "1" following the word "Information."
Under the "B" sections of the questionnaire, you are requested to give an overall
evaluation of the Section by means of a check mark
under one of the numbers "1" through "5,"
with number 1 indicating lowest opinion and number 5 indicating highest opinion of the Section.
Numbers 2, 3, and 4 indicate opinions between lowest and highest.
Under the "C" sections, space is provided for listing additional standards or areas in
which additional standards should be developed for the particular Section.
Your careful
reaction to this section can mean much to the development of recommendatiorft for Improved
standards for accrediting teacher-education institutions.
Finally, at the end of the questionnaire, after Section Six, there is space ("D") pr o 
vided for you to record your reactions to the total standards— reactions that do not seem
to fit properly into any of the other spaces on the questionnaire.
You might want to react
to pages 1-7 of the standards or to pages 31-33.
A copy of Louisiana Standards for Accrediting
Teacher-Education Institutions is enclosed for your reference.
Sincerely yours,

J
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James SylvesW/
General Extension Division
Louisiana State University
Baton Rouge, Louisiana 70803
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Qui■ t ionna ire lor Dissertation
"AN APPKATSAT, OF STATE ACCREDITATION OF
TEACHER EDUCATION IN LOUISIANA"
Section One
PURPOSES AND OBJECTIVES

I.

II.

III.

A . STANDARDS
The current catalogue of the institution contains a statement of the
general purposes for which the institution was established.
S ign i f i.cant
Informat ion
Suggestions regarding this Standard _______________ ____________________

The current catalogue contains a statement of the objectives of the
teacher-education program.
S ignif icant
Informat ion
Suggestions regarding this Standard ____________________________________

Provision has been made for the periodic re-evaluation and revision of
these objectives.
S igni f icant _
Information _
Suggestions regarding this Standard ____________________________________

B.

OVERALL EVALUATION OF SECTION ONE

C.

SUGGESTIONS FOR ADDITIONAL STANDARDS OR AREAS IN WHICH ADDITIONAL STANDARDS
SHOULD BE DEVELOPED ______________________________________________________________
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Section Two
ORGANIZATION AND ADMINISTRATION

I.

II.

III.

IV.

A.
STANDARDS
i
2
2
i*
1
The institution has a logical and effective organization appropriate
to its purposes, size, and instructional program.
Significant ____________________
Information ____________________
Suggestions regarding this Standard ____________________________________

The institution has an administrative organization which gives rec
ognition to the relative importance of teacher education.
Significant
Information
Suggestions regarding this Standard ____________________________________

Some organizational unit (college or department) of the institution
is responsible for the administration and improvement of the teachereducation program.
Significant
Information
Suggestions regarding this Standard ____________________________________

The college or department of education has equal status with other
colleges or departments.
Significant
Information
Suggestions regarding this Standard ____________________________________

V.

The college or department of education has satisfactory relations
with other colleges or departments of the institution that participate
in the education of prospective teachers.
Significant _
Information _
Suggestions regarding this Standard ____________________________________

VI.

Adequate professional laboratory experiences for all students of
teacher education are provided under direct supervision of the faculty
of the teacher-education institution.
Significant _
Information _
Suggestions regarding this Standard ____________________________________

VII.

VIII.

All staff members (on-campus and off-campus) engaged in teacher
education are properly qualified.
All supervising teachers are
properly certified.
S ignificant
Information
Suggestions regarding this Standard ____________________________________

The laboratory school (on-campus or off-campus)
by the State Department of Education

is a school approved

Signif icant
Information
Suggestions regarding this Standard ____________________________________

IX.

The program of student teaching is organized and guided by a prop
erly qualified director of teacher training.
Significant
Informat ion
Suggestions regarding this Standard ____________________________________

X.

Where off-campus laboratory schools are used, there is a well-defined
agreement concerning the student teaching program between the insti
tution and the school systems to which the laboratory schools belong
Significant
Information
Suggestions regarding this Standard ____________________________________

XI.

XII.

XIII.

The governing authority of the institution has established and pub
lished administrative policies for the operation of the institution.
Significant
Information
Suggestions regarding this Standard ____________________________________

Within
the framework of administrative policy, the president of the
institution makes provision for the performance of all administrative
functions by assigning responsibilities to competent personnel.
Significant
Information
Suggestions regarding this Standard ____________________________________

The institution has a competent financial officer and staff respon
sible for business management.
Significant
Information
Suggestions regarding this Standard ____________________________________
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XIV.

The institution operates on a budget which
with sound business principles.

is prepared in conformity

Significant
Informat ion
Suggestions regarding this Standard ____________________________________

XV.

The budget of the institution makes adequate provision for the
operation of the teacher-education program.
A fair distribution of
the relative amounts expended for instruction, administration,
maintenance, equipment and supplies, library, student activities,
capital outlay and debt services is provided in the budget.
S ignificant
Information
Suggestions regarding this Standard ____________________________________

B.

OVERALL EVALUATION OF SECTION TWO

C.

SUGGESTIONS FOR ADDITIONAL STANDARDS OR AREAS IN WHICH ADDITIONAL STANDARDS
SHOULD BE DEVELOPED ______________________________________________________________
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Section Three
COLLEGE FACULTY AND OTHER INSTRUCTIONAL PERSONNEL
A.
STANDARDS
I
All faculty members meet the minimum standards of qualifications as
prescribed by the Southern Association of Colleges and Secondary
Schools.
Significant ___
Information ___
Suggestions regarding this Standard ____________________________________

II.

A minimum of a master's degree appropriate to the areas and levels of
responsibility is held by all members of the teacher-education faculty,
on-campus or off-campus, part-time or full-time.
Significant
Information
Suggestions regarding this Standard

III.

The faculty member who is responsible for directing the program of
teacher education holds an appropriate earned doctor's degree.
Significant
Information
Suggestions regarding this Standard ____________________________________

IV.

All members of the teacher-education faculty have a minimum of three
years of experience in the elementary or secondary school program
appropriate to the areas and levels of their responsibility.
Significant
Information
Suggestions regarding this Standard ____________________________________

V.

All members of the faculty are members of one or more professional
organizations in the field of their special interest or responsibility,
and of state, regional, or national education associations.
Significant __
Information __
Suggestions regarding this Standard ____________________________________

VI.

All members of the faculty attend annually one or more state, regional,
or national professional conferences.
Significant ___
Information ___
Suggestions regarding this Standard ____________________________________
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VII.

There is evidence that all members of the faculty are engaged in
continuous study and self-improvement through formal study, research,
professional writing, speaking, travel, and related activities.
Significant
Information
Suggestions regarding this Standard ____________________________________

VIII.

The institution has written policies and makes adequate provision for
the welfare of faculty members with respect to the following items:
salaries, tenure, retirement, rank, teaching load, sabbatical leave,
sick leave, group insurance, and funds for attending scholarly
meetings.
Significant
Information
Suggestions regarding this Standard ____________________________________

B.

OVERALL EVALUATION OF SECTION THREE

C.

SUGGESTIONS FOR ADDITIONAL STANDARDS OR AREAS IN WHICH ADDITIONAL STANDARDS
SHOULD BE DEVELOPED _________________________________________ _ _ ________________
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Section Four
STUDENT PERSONNEL SERVICES

I.

A.
STANDARDS
_1
2
3
A
5
The institution has a well-organized program for the recruitment of
prospective teachers for the elementary and secondary schools.
Significant ____________________
Information _________________
Suggestions regarding this Standard ____________________________________

II.

The institution cooperates with other agencies in encouraging and
stimulating selective recruitment for the teaching profession.
Signif icant
Information
Suggestions regarding this Standard ____________________________________

III.

The institution has established policies on admission of students to
teacher education and their retention in this program or redirection
to other fields.
Significant
Information
Suggestions regarding this Standard ____________________________________

IV.

The institution, in cooperation with the various high schools,
encourages the selctlon of those high school students who show prom
ise in the teaching profession.
S ignificant
Information
Suggestions regarding this Standard ____________________________________

V.

VI.

The institution sponsors student organizations which actively encourage
better students to enter the teaching profession.
Significant __
Information __
Suggestions regarding this Standard ____________________________________

The institution has definite standards
students desiring to become teachers.

in awarding scholarships to

Significant
Information
Suggestions regarding this Standard _____________________________
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VII.

The institution requires graduation from an approved secondary school
(or its authorized equivalent) as a prerequisite to admission.
Significant
Information
Suggestions regarding this Standard ____________________________________

VIII.

The institution provides for orderly methods of obtaining and filing
information relative to candidates applying for admission.
Significant
Information
Suggestions regarding this Standard _______________ .____________________

IX.

The institution requires students to make formal application for
admission into teacher education not later than the beginning of the
junior year and provides professional guidance for such students
during the freshman and sophomore years.
Significant
Information
Suggestions regarding this Standard ____________________________________

X.

The institution has competent and qualified personnel for guidance
and counseling.
Significant
Information
Suggestions regarding this Standard ____________________________________

XI.

XIX.

The institution utilizes its total faculty resources in providing a
guidance program which will aid in the personal growth and development
of those students who are to become teachers.
Significant _
Information _
Suggestions regarding this Standard ____________________________________

Students in teacher education are given the necessary corrective
training to remedy the defects which they have in reading, writing,
speech, and related areas.

Significant
Information
Suggestions regarding this Standard _____________________________
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XIII.

XIV.

The institution employs information-gathering procedures which pro
vide centralized current data concerning students in teacher education.
Significant __
Information __
Suggestions regarding this Standard ____________________________________

The institution provides an effective placement service designed to
assist in finding positions which will permit the maximum contribution
of graduates to the teaching profession.
Significant _
Information _

Suggestions regarding this Standard ____________________________________

XV.

XVI.

The institution provides an intelligible transcript of record,
including a statement of course titles, to facilitate ready inter
pretation by certification authorities and prospective employers.
Significant
Information
Suggestions regarding this Standard ____________________________________

The institution maintains relationships with elementary and secon
dary schools in order to evaluate its own program of teacher education
and to assist its graduates in successfully adjusting to their
teaching positions.
Significant _
Information _
Suggestions regarding this Standard ____________________________________

B.

OVERALL EVALUATION OF SECTION FOUR

C.

SUGGESTIONS FOR ADDITIONAL STANDARDS OR AREAS IN WHICH ADDITIONAL STANDARDS
SHOULD BE DEVELOPED _____________________________________________

Section Five
CURRICULA

I.

II.

III.

IV.

A . STANDARDS
Each teacher-education curriculum meets State certification require
ments in General Education.
S ignif icant
Information
Suggestions regarding this Standard ____________________________________

Each teacher-education curriculum at the elementary level meets State
certification requirements in Professional Educ a t i o n .
Significant
Information
Suggestions regarding this Standard ____________________________________

Each teacher-education curriculum at the secondary level meets State
certification requirements in Professional Educ a t i o n .
Significant
Information
Suggestions regarding this Standard ____________________________________

Each teacher-education curriculum at the elementary level meets State
certification requirements in Specialized Educ a t i o n .
S ignificant
Information
Suggestions regarding this Standard ____________________________________

V.

Each teacher-education curriculum at the secondary level meets State
certification requirements in Speciallzed E d u c a t I o n .
Significant
Information
Suggestions regarding this Standard ____________________________________

VI.

There is evidence that each teacher-education curriculum at the
elementary level shows particular concern for the type of work which
prospective teachers are to do in the elementary schools.

Significant
Information
Suggestions regarding this Standard _____________________________
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VII.

There is evidence that each teacher-education curriculum at the secon
dary level shows particular concern for the type of work which pro
spective teachers are to do in the secondary schools.
Significant _
Information
Suggestions regarding this Standard ___________________________________

VIII.

The current catalog includes only those curricula which have been
approved by the Supervisor of Teacher Education and Certification.
Significant
Information
Suggestions regarding this Standard ____________________________________

IX.

Each teacher-education curriculum provides some free electives from
which students may select courses in keeping with their needs and
interests.
Significant
Information
Suggestions regarding this Standard ____________________________________

X.

Each teacher-education curriculum requires guided observation expe
riences prior to student teaching.
(et cetera)
Significant
Information
Suggestions regarding this Standard ____________________________________

XI.

Each teacher-education curriculum requires working with children in
in-school and out-of-school experiences prior to or paralleling
student teaching.
(in-school and out-of-school)
Significant
Information
Suggestions regarding this Standard ___________________________________

XII.

The institution designates a faculty member
to assign student
teachers to properly certified supervising teachers.
Significant
Information
Suggestions regarding this Standard _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

XIII.

Adequate provision is made for the guidance and supervision of all
on-campus and off-campus laboratory in-school experiences by full
time, adequately trained, paid professional personnel of the teachereducation institution.
S ignif icant
Information
Suggestions regarding this Standard ____________________________________

XIV.

The Institution requires a minimum of 90 clock hours of observation
and student teaching with a minimum of 45 clock hours of actual
classroom teaching during a regular semester of the academic year.
Significant
Information
Suggestions regarding this Standard ____________________________________

XV.

The institution requires the supervising teacher to hold regular
conferences with student teachers, to plan in advance for teaching,
and to devise ways of evaluating and improving student teaching
performance.
Significant
Informat ion
Suggestions regarding this Standard ____________________________________

XVI.

The institution has adequate personnel on its full-time professional
staff for supervising and coordinating student teaching and other pro
fessional laboratory experiences throughout the institution (oncampus and off-campus)
Significant
Information
Suggestions regarding this Standard ____________________________________

XVII.

The institution has satisfactory practices for evaluating competencie
of student teaching, for the improvement of the student teacher, for
the welfare of children under his instruction, and for providing a
rating useful In teacher placement and in follow-up supervision.
Significant
Information
Suggestions regarding this Standard ____________________________________

B.

OVERALL EVALUATION OF SECTION FIVE
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C.

SUGGESTIONS FOR ADDITIONAL STANDARDS OR AREAS IN WHICH ADDITIONAL STANDARDS
SHOULD BE DEVELOPED ______________________________________________________________
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Section Six
FACILITIES FOR INSTRUCTION

I.

II.

III.

IV.

V.

VI.

A.
STANDARDS
I
2
3
4
Buildings, classrooms, and other facilities at the institution are
adequate to provide for general, professional, and specialized edu
cation in the program of studies.
Significant _________________
Information _________________
Suggestions regarding this Standard ____________________________________

The laboratory school (on-campus and off-campus) is a school approved
by the State Board of Education.
Significant
Information
Suggestions regarding this Standard ____________________________________

The classrooms in laboratory schools are of sufficient size to pro
vide for seating of supervisors and observers.
Significant
Information
Suggestions regarding this Standard ____________________________________

Adequate equipment and materials of instruction are available at the
institution to provide for an acceptable program of teacher education
in general, professional, and specialized education.
Significant
Information
Suggestions regarding this Standard ____________________________________

The laboratory school is adequately equipped with materials of instruc
tion which provide the student teacher with experience in their use.
Significant __
Information __
Suggestions regarding this Standard ____________________________________

The library facilities of the institution meet the minimum standards
prescribed by the Southern Association of Colleges and Secondary
Schools.
Significant
Information
Suggestions regarding this Standard _____________________________

5
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VII.

The library facilities of the laboratory school meet the minimum
standards prescribed by the State Board of Education.
Significant
Information
Suggestions regarding this Standard ____________________________________

B.

OVERALL EVALUATION OF SECTION SIX

C.

SUGGESTIONS FOR ADDITIONAL STANDARDS OR AREAS IN WHICH ADDITIONAL STANDARDS
SHOULD BE DEVELOPED ______________________________________________________________

Please record below any reactions to the total standards that you might
have that did not fit properly in any of the other spaces on the
questionnaire, including reactions to pages 1-7 and 31-33 (Copy of
Louisiana Standards for Accrediting Teacher-Education Institutions is
enclosed for reference).

APPENDIX D

Baton Rouge, Louisiana
July 8, 1964

The attached questionnaire is arranged to elicit your reaction
to several procedures employed by state evaluating committees on the
campuses of Louisiana teacher-education institutions. Please show your
reaction to each procedure as the questionnaire indicates.
After each procedure, there appear five blank spaces under the
numbers "1," "2," "3," "4," and "5." Number 1 indicates lowest opinion
of the value of the procedure and number 5 indicates highest opinion of
the procedure, with numbers 2, 3, and 4 indicating opinions between
lowest and highest. Please record your opinion of procedures by showing
in the appropriate number column a check mark ( i^).
Please also use the back of the questionnaire page to present
any opinion that you feel might need expression which the questionnaire
spaces do not specifically permit. You are requested also to record any
additional procedures that you feel should be employed by evaluating
committees.
Sincerely yours,

James Sylvest
General Extension Division
Louisiana State University
Baton Rouge, Louisiana 70803
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Questionnaire for Dissertation
"AN APPRAISAL OF STATE ACCREDITATION
OF TEACHER EDUCATION IN LOUISIANA"
(Procedures)
1
1.

2.

2

_3

4

5

On the evening before the evaluating committee's
appearance on a campus for an evaluation, they
meet to have dinner and to plan their work for
the next three days on the college campus.

___ ___ ________ ___

Committees usually meet in the dean of educa
tion or president's office on their first
morning on a college campus to meet certain
individuals on the faculty and staff and to
explain how the evaluation will be accom
plished.

___ ___ ___ ___ __

3.

A cross-section group of students is questioned
by the evaluating committee, especially by the
individual on the committee assigned the respon
sibility of writing the report for Section Four
of the Standards, "Student Personnel Services."

4.

Individual members of committees meet with
various members of the faculty and staff of
the institution in order to obtain specific
information about the various standards of
the Section for which individual committee
members have responsibility.

5.

Laboratory schools of teacher-education
institutions are visited by members of
evaluating committees.

6.

Supervising teachers as a group are inter
rogated about the student teaching program
on the first or second afternoon of the
committee's campus visit.

7.

Student teachers as a group are interrogated
about the student teaching program on the
first or second afternoon of the committee's
campus visit.

8.

On the morning of the committee's last day
on the campus, members give their individual
reports, to be criticized by other members
of the committee.
In this way the total
report becomes a committee report.
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1 2
9.

10.

11.

1 4

5

Some committees have in the past given a brief
report of their findings before leaving the
campus to the president, the dean of education,
and others on the college faculty and staff.

__________________

In most evaluations, committees have not given
a report before leaving the campus to the
president, the dean of education, or others.

__________________

Committee members are not usually required to
present to the committee chairman their written
reports before leaving the college campus. The
reports may be typed later and sent to the
chairman by the members after they have returned
to their own campuses.

__________________
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APPENDIX E

Baton Rouge, Louisiana
July 21, 1964

I am sending this letter-questionnaire to all deans of educa
tion in Louisiana. With your assistance I shall be able to pursue my
doctoral study as it is planned.
To gather data for my dissertation, "An Appraisal of State
Accreditation of Teacher Education in Louisiana," I should like to
present some information to you and ask you to react to it and to give
me other information as is indicated below. The study will not iden
tify any institution or individual nor will it affect present or future
institutional state accreditation for teacher education.

Louisiana teacher-education evaluating committees have made
the following recommendations for improvement or change in the teachereducation program at your institution. After each listing of a recom
mendation, I shall appreciate your placing a check mark ( y^) in the
appropriate column to show degree of accomplishment of the particular
recommendation.
RECOMMENDATION

1.

(Information regarding recom
mendations for each institution
was listed in this position.
The recommendations were dif
ferent for each institution.)

DEGREE OF ACCOMPLISHMENT
To Some To a Large
None Extent
Extent
Fully
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James Quinten Sylvest, son of Walter Jerome and Etta Owens
Sylvest, was born at Franklinton, Washington Parish, Louisiana, on
February 14, 1920.
He attended elementary schools in Franklinton and Jackson,
Louisiana, and was graduated from W. R. McKowen High School in
Jackson in May, 1936.

He received his Bachelor of Science and Master

of Education degrees from Louisiana State University in 1949 and 1953,
respectively.
For a period of three and one-half years, 1942-1945, he served
in the United States Army Air Corps.
His professional experiences include:

1949-1954, teacher of

English and social studies in East Baton Rouge Parish, Louisiana,
Schools; 1954-1956, Assistant Supervisor of Teacher Education and Certi
fication, Louisiana Department of Education; 1956-J963, Supervisor of
Teacher Education, Louisiana Department'of Education.

In August, 1963,

he became Coordinator of Extramural Teaching in the General Extension
Division, Louisiana State University, which position he presently holds.
On March 25, 1948, he was married to Miss Ruth Elizabeth Hopper,
a teacher of home economics in East Baton Rouge Parish, Louisiana, Schools.
Their children are Robert Truett, born on November 16, 1950, and Anne
Elizabeth, born on December 9, 1955.
Louisiana.

Their present home is in Baton Rouge,
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